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KAHAJICbKA MEHEJIONIA MAPTOT O3BOPH TA ii BIPILIOBI KWJIUMHU
(A0 110-PIYY BIA AHA HAPOIKEHHS)

Y emammi wioemvcs npo meopuy cnaowuny cyuacroi kanadcvkoi noemecu Mapeom O360pu ma ii i0meopenns yKpa-
incoko10 Mo6o10. Bcmanosneno, wo dominanmuumu konyenmamu noesii M. O36opn € 110608, kpaca ma céoboda. Aémopka
cmammi nooae enacHi nepexaadu noesii M. O300pH, a maxkodc 8UCBIMAIOE 0COOIUSOCMI IT ABMOPCHKO20 CIMUTIO MA KO-
HiYHOCMI.

Boonouac asmopka nopisnioe noesito M. O360pH i3 sipwamu euoamnux ykpaincokux noemec Jleci Yrpainku ma Jlinu
Kocmenrxo, i03nauarouu cxoacicmes ma cnopioHeHicmy ix meopuocmi.

Knruoei cnosa: Mapzom O360pH, noesis, ikOHIYHICMb, OOMIHAHMHI KOHYenmi, nepekiaou YKpaiHCbKo MOBO.

B cmamue peub udem o meopueckom HACIeOul CO8PEMENHOU Kanadckol nosmeccol Mapeom O300pH u e20 60cnpous-
6e0eHUU HA YKPAUHCKULL A3bIK. Ycmanoeneno, umo 0oMuHanmusimu Konyenmamu nodzuu M. Ocooph sensiemces 110606b,
Kpacoma u c60b6oda. Asmop cmamou npedcmasgisiem céou nepesodvl noszuu M. Ocbopn, a makice xapaxmepusyem oco-
benHocmu ee asmopcko20 cmuist u ukonuunocmu. OOHoO8peMeno agmop cpagnusaem cmuxomeopenus M. Ocoopn ¢
nossueil 8blOAUUXCS YKPAUHCKUx nosmecc Jlecu Yxpaunru u JTunor Kocmenko, ommeuas cxo0cmeo ux meopuecmad.

Knrouesvie cnosa: Mapzom O360pn, nodsust, UKOHUYHOCTb, QOMUHAHMIbLE KOHYENMbL, NePeodbl HA YKPAUHCKULL A3bIK.

The article focuses on legacy of modern Canadian poetess Margot Osborn and its decoding into Ukrainian. The
dominant concepts of this poetry such as love, beauty and freedom were established. The author of the article represents
her own translations of M. Osborn’s poetry. Some bright peculiarities of M. Osborn’s style and iconicity have been also
touched upon.

The author of the article compares Margot Osborn’s poetry with verses of prominent Ukrainian writers Lesya Ukrainka
and Lina Kostenko pointing out that M. Osborn’s literary legacy is close to Ukrainian mentality.

Key words: Margot Osborn, poetry, iconicity, dominant concepts, translations into Ukrainian.

VY 2012 porti BunoBHOETHCs 110 pokiB Bif mHs HapomkeHHss Maprot O300pH, TaTaHOBUTOT KaHAIChKOI oeTecH XX
cTopiuust. He Ko)KeH MUTEIb MaB IACTSI IPOXKUTH Ha cBiTi moHa 100 pokiB i Maike BCe CBOE CBIJOME JKUTTS 3aiiMaTUCs
AKTUBHOIO TBOpUicTIO. Maprot O300pH 3a cBoi 10Bri 104 poku mogapysajia JOACTBY YUMAJIO0 HEIIEPEBEPIICHUX MOS3iH.
Opnna i3 Hux — “PenclopeToday” (“Cyuacha [lenenomna”) —cTajga CHMBOJIOM 11 BIACHOTO MIOSTHYHOIO IMIIKY:

H3ux Hawi 6’s13He Y He3epaOHUX pumax

(i3 mux 3anaymanux KiyoKie cio8ecHux

Hele2Ko GUNILECU MEPENCUBO BIPULIOGE)

MO 8Y3MUKU, MO HUMKA PEEMbCS

Konu sizux nimic y bezcunni —

Hexatl moodi nepo 0oepicums epx,

Hexatl noemoio 06epHymbCs Closd,

Woob mucs4amu M08 3amanHyO8amu

it noema cepye euzgonums 3 noiouy! [8, c. 77].

Maprot O3600pH, HeHaue Ta JiereHaapHa [lenenona, i3 3aIyTaHUX CIIOBECHUX KIyOKiB HEBTOMHO TKaJia CBOI BipIIIOB1
KWJIHMH, II0pa3y ITUBYIOUH HUMH CBOIX IIaHYBaJbHHUKIB. I, MaOyTh, HEBHUIIAAKOBO emirpadoM 10 CBOET 30ipKu mMOe3ii
“CackaueBan Ta inmn kpai” (1990) Maprot O300pH BHOpaia cioBa actpoHnaBta Maiikima Komriaza: “Ilomyk — me He
BHOIp, a HEOOXIAHICT”. MOKIIMBO CaMe TOMY COHET, Y KOTPOMY IOeTeca IT0Ia€ BJIaCHE TPAKTyBaHHs MICil [moeTa y JIroI-
CBKOMY CYCIIUJIBCTBI, Ma€ JakoHiuHy Ha3By “Illykau” [5, c. 68; 7, c. 7]:

* [loem -Over 40% of Toronto District School Board students have a mother tongue other than English.

* In Montreal, 34% of students speak a language other than English at home.

* In the Vancouver school district, 61% of students speak a language other than English at home.

The research has shown that many of these immigrant ESL children are well-prepared to meet the demands of the
Canada’s schools and go on to follow successful educational pathways. For example, young immigrants are more likely
to attend university than their Canadian-born counterparts, [11, p. 12-20] while immigrants for whom English is a second
language show especially high rates of university attendance [11, p. 25-30].

Despite these successes, many immigrant students are faced with literacy challenges. According to data from the
Programme for International Student Assessment (PISA), a wide-scale survey of 15-year-old students in more than 40
countries, immigrant students in Canada scored significantly lower than their Canadian-born counterparts on literacy
assessments (see Figure 1) [15].

For some immigrant groups, literacy is just one of a host of difficulties that contribute to poor academic results.
A recent study commissioned by the Canadian Council on Learning (CCL) and Citizenship and Immigration Canada
examined the educational pathways and academic performance of students who do not speak English at home and who
live in Toronto, Montreal and Vancouver — Canada’s main immigrant destinations.

The report, titled Educational Pathways and Academic Performance of Youth of Immigrant Origin: Comparing
Montreal, Toronto and Vancouver, reveals large differences among different groups of immigrants. For example:
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— Chinese-speaking immigrant youth tend to do as well (and, often better) than Canadian-born youth in terms of high-
school graduation rates, overall grades and participation in pre-university courses.

— Meanwhile, Spanish-, Creole- or Vietnamese-speaking immigrant students were shown to perform well below their
Canadian-born counterparts on all three of these measures.
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Figure 1: PISA Reading Scores of Immigrant and Canadian-born 15-year-olds
Source: Canada Statistics and OECD, Programme for International Student Assessment (2010).

In our research we had studied the peculiarities of TESL according to curricula of some Canadian universities
that provide multinational education for international students, such as University of Ottawa, Carleton University and
Memorial University of Newfoundland. As a result of our investigation, we came into understanding that using specific
pedagogical approach in terms of methods of teaching English as a Second Language and understanding the academic
trajectories of ESL students indicated that effective teaching strategies for ESL students — a flexible, varied approach was
more successful that a “one-size-fits-all” approach.

As a result of collaborative work, we would like to introduce some applicable methods that are of significant use in
the multicultural Canadian society. They are as following:

[Collaborative reading \

Systematic phonics instruction

Multimedia-assisted learning @

The application of this level of collaborative reading technique is carried out by students work on different cooperative
activities, including creative writing, peer reading, identification of major elements in a story, summarizing of stories and
story retelling, and activities geared toward practice of basic reading skills (e.g., spelling, decoding, and vocabulary).

In systematic phonics instructions, learners are taught how to read and write using the correspondences between
letters and the sounds they represent. The goal of phonics instruction is to help beginner readers understand how letters are
linked to sounds to form letter-sound correspondences. Guided reading is a strategy to help students develop their reading
skills in which the teacher provides support for small groups of readers as they learn to use various reading strategies (e.g.,
letter and sound relationships, context clues, word structure).

A number of effective multimedia-assisted learning interventions have been reported in the literature. Some of those
used with ESL immigrant students include incidental word learning through the use of close-captioned television; audio
taped or read-along instructional materials; computer programs for reading and writing (e.g., the Fast ForWord program;
word processing).

The conclusions to be drawn are the importance of teaching and learning of English as a second language in the
realization of Canadian multiculturalism. ESL teachers can profoundly affect students’ views of their first languages and
cultures, and thereby can affect whether they pursue multilingual, intercultural outcomes or subtractive assimilation. In
the service of equity, ESL education avails new immigrants, refugees, and international students of an official language of
Canada and associated opportunities. Therefore, to our understanding, it is important to clarify TESL’s role in the broader
context of Canada’s vision of itself as a multicultural state. TESL’s role in the four aspects or principles of Canadian
multiculturalism can be conceived in the following terms.
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Notes

TI referring to Teaching:

ESL: English as a Second Language (commonly used in Canada);

EIL: English as an International Language;

EFL: English as a Foreign Language;



