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SOME IDEAS ON LISTENING PRACTICE IN THE FOREIGN LANGUAGE TEACHING

In this article the author touches upon some issues concerning listening practice in the English classroom, which are discussed in
research papers by many scholars and practitioners throughout the world.Taking into consideration the widely-discussed problems of
listening practice and being guided byher own professional practice as an English teacher the author tries to find the appropriate ways of
solving some problems concerning listening: how to select and fully exploit materials for listening comprehensive activities, how to integrate
listening skills into other linguistic skills, what the most reasonable amount of time should be spent on listening itself, what activities to use
to helpstudents to focus on listening objectives.

This article should help English teachers reconsider how we think about listening materials, listening tasks and applying appropriate
teaching methods and techniques.

Key words: listening practice, audio materials,listening comprehensive activities,integration of listening skills into other linguistic
skills,teaching methods and techniques.

Canama Ipuna Anamoniisna,
Lepoicasnuii euwyuii naguanvruil 3axnad « Kpusopizekuil deporcasnuil nedazoeiunuil ynieepcumemy, m. Kpusuii Pie.

JIO MTPOBJIEMHU MMPAKTUKHU AYATIOBAHHS Y ITPOIIECI BUKJIAJIAHHA IHO3EMHOI MOBH

Y emammi posensinymo Oesiki numanHs cmocogHo Npakmuku ayoil08AHHIHA 3AHAMMAX 3 AH2IINCLKOI MOU, K 0062080pIOIombCs 6a-
2amomMa GUeHUMU MA GUKAAOAYAMU 3 PI3HUX Kpain. Bssaswiu 0o yeazu npobnemu ayoiloganns, sKi WUPOKO OUCKYMYIOMbCS, Md CRUpaio-
YUCh HA GIACHULL 00CEI0 GUKIAOAHHS AH2NIUCLKOI MOBU, A8MOPKA YIEl cmammi HaMa2aemvCsi 3HAUmMu cnocoou eupiuienHs npobiem, a
came: 5K i0ibpamu ma 8 nOoeHill Mipi sukopucmogysamu ayodio mamepianu, K iHmezpyeamu HA8UYKU ayOit08AHHA 6 [HW NiH8ICMUYHI
HABUYKU, CKLILKU YACY 8aAPMO 3ampaiamu Ha came ayOilo8anHs, a MAKONICAKI 8UOU poOOmMuU 00ROMOICYMb CIYOEHMAaM CKOHYEHMPYBAMUCS
HA PO36UMKY HABUYOK PO3YMIHHS IHO3EMHOI MOGU.

Knwuosi cnosa: ayoirosanns, aydio mamepianu, inmeepyeants HABUHOK AYOit08AHHS 6 IHWLL JIIH2GICMUYHI HABUYKU, MemOOU ma npu-
tIOMU BUKNAOAHHSL.

Canama Hpuna Anamonsegna,
Tocyoapcmeennoe svicuiee yuebnoe 3a8edenue
«Kpusopooicckuil cocyoapcmeennulil nedazoeuyeckui ynugepcumemy, 2. Kpusou Poe

K ITPOBJIEME ITPAKTUKHN AYIUPOBAHMUA
B IMTPOIECCE NPEITIOJABAHUSA UHOCTPAHHOI'O A3BIKA

B cmamve paccmampusaiomes nekomopuie 80npochl, Kacaowuecs npakmuku ayOupo8aHus Ha 3aHAMUAX NO AHIUICKOMY A3bIKY,
Komopbie 00CyHcOaiomest MHOSUMY YHEeHbIMU U NPAKMUKYIOWUMY NPEenooasamensimu u3 pasuvlx cmpau. Ilpunsg 6o enumanue wupoxo
obcydcoaemvie npobrembl AyOUpPOBAHUs U ONUPAACL HA COOCMEEHHbII ONbIM NPENOOABAHU AH2IULICKO20 A3bIKA, AGMOP dMOU CMAmbU
nulmaemcs Haumu noOXo0suue CnocoObl peuwenuUs, a UMeHHO. KaKk 0moopams u 6 NOIHOU Mepe UCNONb306amb ayOUo MAmepualbl, Kax uH-
mezpuposamy HABbIKU AYOUPOBAHUsL 8 Opyeue TUHCBUCMUYECKUE HABBIKU, CKOJIbKO 8PEMEHU OOIICHO ONUMbCA CAMO NPOCIYUUBAHUE AYOUO
Mamepuana, a makdice Kakue 6uobl padbomsl HOMO2YI CNyOeHmam CKOHYEHMPUPOSAMbCs UMEHHO HAYENAX PA36UMUsL HABLIKOG NOHUMAHUSL
UHOCMPAHHOU pedu.

Kniouesvle cnosa: ayouposanue, ayouo mamepuansl, UHMezpUposanue HAGbIKOE ayOuposanus 6 opyeue JUH2BUCMUYEeCcKue HAGbIKU,
MemoObl U npuemsl NPenoOaABaAHUsL.

The author of this article conducted apoll of 34 English teachersand 30 graduate students of pedagogical university, i. d. future
English teachers, who have already had a school practice, to find out which of the four activities — reading, writing, speaking or lis-
tening — causes the greatest difficulty in teaching English as a foreign language. 73 % of interviewees named listening.

Further inquiries showed the problems which most teachers face with: the 1st —teachers themselves value grammar, vocabulary,
reading and speaking over listening, the 2" — they claim the fast spontaneous speech is too difficult for learners, the 3d — lack of
listening materials, the 4th — too noisy and crowded classrooms, the 5" lack of equipment.

This has led me to reflect on my own professional practice as an English teacher and try to find the appropriate ways of solving
some problems concerning listening: how to select and fully exploit materials forlistening comprehensive activities, how to integrate
listening skills into other linguistic skills, how to motivate students to focus on listening objectives.

I’d like this article to help English teachers reconsider how we think about listening materials, listening tasks and applying ap-
propriate teaching methods and techniques.

Speaking about skills integration in language learning we should remember that Oxford R. compared this one with a tapestry
in which each linguistic skill is one of the threads that makes up a larger whole. And if learners want to get a real sense of a foreign
language, they should see how all these threads complement each other in the social phenomenon which is called communication.

Language skills may also be compared with the channels through which communication can travel, and the more routes the lan-
guage learners take, the better their knowledge of the language could be [9]. So, in other words, you can’t be a good speaker if you
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are not a good listener. As well as you won’t be able to write well if you aren’t a good reader. That’s why one of the ways to integrate
as many skills as possible is to combine different activities.

For instance, it may be the combination of listening cloze with info-gap activity as described by Vargas J. in his article how to use
this hybrid activity to exploit listening materials.] sometimes use this type of activity at my lessons and can confirm Vargas’s thought
that combining listening cloze with info-gap helps to integrate the four macro-skills of listening, speaking, reading and writing [13].

The structure of a classic listening lesson looks like this: pre-listening tasks — usually a teacher starts with warm-up questions
on the topic of listening to the class, then introduces a listening comprehensive activity, for example, a short conversation of pairs
of students on the topic of listening, it also may be a drill activity that models vocabulary or an important grammatical structure, the
usage of pictures or photos relating to the topic or situation in listening that students can guess or predict what they will hear; while-
listening tasks — students get a handout and have to tick True/False statements or fill the gaps with missing words; post-listening
tasks — a variety of activities: to answer the follow-up questions, to make up their own questions on the audio text, to discuss the
ideas in the text, etc.

If we have a look at the time spent on each of these types of tasks, the shortest one is usually spent on while-listening activ-
ity, i.e. listening itself. Some minutes of listening are usually supported by much longer time of not-listening activities. It might be
arguedthat the other tasks support the central listening segment. But these tasks don’t target the listening practice itself. And here I
have to agree with McCaugheywho wonders what a teacher will do if students did not understand a recorded speech, how they will
do thewhile-listeningand post-listening tasks. There is no provision for that. In this case a teacher has to take verbal answers from
volunteers and move on. A teacher can’t exactly identify who understood the text and help those who didn’t [8, p. 3].

From proposed textbooks it is clearly seen that pre-listening and post-listening time dominates at the classic listening lesson. So
if our goal is to increase listening practice what should be the answer to the question «kHow much preparation is sufficient for a very
short listening period?» The answer should be «Very little».

A listening activity at the lesson usually follows the pattern like this: students listen to the whole audio text and then fulfil com-
prehension tasksgiven by the teacher. This model is based on the same principal as we use a written text for reading comprehension:
firstly, read the text; secondly, answer the questions on the text. But a listening text unlike a written word doesn’t remain still before
students’ eyes, it moves past students’ ears in real time, so a student doesn’t have an opportunity to move back, to listen once again
on his/her own, to look up a word in the dictionary. That’s why answering comprehension questions after an audio is mostly a test
of memory. As Field mentions, the focus is on outcome, on product rather than process, and ignores the specific difficulties students
may have experienced during the actual listening phase [4, p. 111].

Here we have to agree with Rost who states that specific listening goals can address difficulties of understanding, as they occur,
and deal with specific differences in oral and written language like variable accent, different speed, background noise, pauses, false
starts and hesitations [10, p. 171]. Listeners’ attention should also be drawn to reduced forms, leaving off endings, blending sounds,
weak forms of words, assimilation, etc. [1].

Listeners should be aware that one and the same word may be pronounced differently by different speakers. To point out all
these phenomena of a spoken language and thus let students discover them under the teacher’s guidance is the best way towards
understanding authentic speech.

This is supported by Buck’s words that «when second-language learners learn some new element of a language, at first they have
to pay conscious attention and think about it; it takes time, and their use of it is slow. But as the new element becomes more familiar,
they process it faster, with less thought, until eventually the processing of that element becomes completely automatic» [2, p. 7].

To reach this goal at my lessons I often use listening to a single-sentence text which contains one or some pronunciation phe-
nomena with further tasks: either to write down this whole phrase or to fill in the gaps, for example, with a reduced form or with a
missing word which sounds not the way it looks in writing. The plus of this single-sentence listening is as it is very short, students
may listen to it many times, not one or two as usually till they understand it correctly.

The other advantages of short-time listeningare supported by McCaughey who states that short listening periods mean short
activities; short activities require little preparation; there is no need to make handouts as a teacher can write the sentence with gaps
on the board; it is easy to squeeze short listening activities into the class work. Besides, short audio takes low risks: if it goes wrong
little harm will be done [8, p. 9].

How much time exactly should listening last? Lewis and Hill limit the concentration of low-level students to about 20 seconds
[7]. While Rost reminds us that «well-known limitations to short-term memory occur after 60 to 90 seconds of listening» [10, p.145].
According to Scrivener, two-minutes of recorded material is enough to provide a lot of listening work [11, p. 176].

Short-time listening activities may be used at any level of learners’ language knowledge. But the higher the level, the faster and
more difficult the audio should be, the more complex vocabulary it should contain.

One more point to which I’d like to draw attention concerns pre-listening task, namely, making prediction. According to Gra-
ham’s opinion it can rather hamper than help aural comprehension [6, p. 65].

Gianfranco Contiin his listening-research findings mentions that Graham considers that making predictionmay be harmful for
understanding an audio text properly: «in many instances predictions proved to be unhelpful; for example, by leading learners to
imagine hearing the predicted word even if it did not occur, and then drawing erroneous conclusions about the passage as a whole; or
focusing so much on trying to hear the predicted items that the overall sense of the passage was ignored. Problems also arose because
learners failed to verify whether their predictions were correct or not, possibly because they had never been taught» [3].

This usually occurs with the students of lower level knowledge of the foreign language. But from my own teaching practice I can
say that predictions may be very helpful.

First of all students should be provided with worksheets which help them predict the type of language they will hear. It may be
pictures that relate tothetopic or situation in a listening task. Of course, some time should be spent onchecking these predictions.

A great number of research papers proved that «metacognitive knowledge — self-knowledge, task knowledge, planning, self-
monitoring and evaluation — plays an important role in the listening process, especially at less advanced level» [3].
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For example, Vandergrift & Tafaghodtaripropose to improve the listening skills of lower proficiency learners using a metacogni-
tive instruction programme for listening which consists of «a pedagogical cycle» [12, p. 472].

This means thatbefore listening students get a written variant of the audio text where individual words or parts of the text deleted.
A teacher asks students to read the text and to try to fill in the missing words. Usingthe context helps students to predict the words
that they might hear. A pair work and class discussion helps students observe difficulties and verify their choice. Vandergrift mentions
that a subsequent listening to the text promotes selective attention (planning) and verification of hypotheses (monitoring), discussing
the merits of the decisions made will promote the strategy of evaluation. He reported that learners of all proficiency levels showed
greater improvement in the metacognitive strategies of planning, evaluation and problem-solving [12].

A word of caution should be said here: such type of work requires a rather long time of training before substantial results will be
reached and may not be so successful with lower proficiency students.

One more significant issue, which 1’d like to touch upon, is what type of listening material is better to use in the classroom — of
native speakers or non-native speakers.

In his research Graddol found out that even 14 years ago 74% of 750 million international travellers were non-native English
speakers travelling to non- English-speaking countries. That’s why if students travel, they are more likely to communicate with L2
English speakers than native English speakers [5].

So there is no need to use at the lesson only the native English models of speech. Besides, the English language itself doesn’t
have a single correct variant; it has a variety of accents and dialects. So we think that teachers should increase a number of listening
materials taken from non-native-speaking sources and this non-native English speech may be as authentic as native English speech.

These sources may be quite different, for example, BBC and CNN news, in which students can hear reporters from different
countries of South America, South-Eastern Asia and Arabian countries; various radio commercials, advertisements, TV shops, etc.
Nowadays the Internet provides with a great variety of audio sources, so there is no problem for teachers to find an appropriate mate-
rial for listening either of native-speaking or non-native-speakingorigin.

To sum up, we hope that the ideas on listening practice expressed in this article will be useful for English teachers when they
design lessons for developing students’ listening comprehension skills. English teachers should always bear in mind that listening
practice will be really successful if students are constantly motivated to improve their listening skills.
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