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Die Erste sprach: «Komm, sprich mit mir!»

Die Zweite sprach: «Komm, iss mit mir!»

Die Dritte sprach: «Komm, trink mit mir!»

Die Vierte sprach: «Komm, tanz mit mir!»

Die Fiinfte nahm den Miillenstein

Und warf ihn mir ins linke Bein.

Da rief ich laut: «Oh weh, oh weh!

Ich geh nie mehr nach Butzlabee!»

Es gibt wohl kaum eine sprachliche Struktur, die sich spielerisch, durch Bewegung, nicht einiiben liee. Musikalische und sze-
nische Dialoge dienen auch ganz gut zur Ubung und Festigung sprachlicher Strukturen. Uber Lieder lassen sich die Kinder leicht
zum Lernen motivieren, besonders wenn man damit Rollenspiele machen und Bewegungen und Fingerspiele mit ihnen verbinden
kann. Jede gesungene sprachliche Wendung wird mit einer Bewegung verkniipft, und so behalten die Kinder diese Wendung leicht
im Kopf und koénnen sie jederzeit abrufen. In szenischen Spielen sind grammatische Zielstrukturen eingebunden und sie kdnnen
realisiert werden, ohne dass das Augenmerk der Kinder vornehmlich auf diese gerichtet sind. Es kann um kleine szenische dialo-
gische Spiele gehen, in denen die Textanteile der einzelnen Figuren festgelegt sind und in denen es zu vielen ritualisierten Wie-
derholungen festgelegter Formulierungen und Strukturen kommt. Grammatische Formen werden dabei nicht als Struktur explizit
thematisiert, sondern dhnlich wie die Grammatik in der Muttersprache implizit vermittelt. Es miissen nicht immer Mérchen oder
Geschichten sein, auch Alltagssituationen kann man als Ausgangspunkt nehmen. Das Wichtigste ist, dass Inhalte, Themen und
Aktivitdten so attraktiv und spannend sind, dass die Kinder die Fremdsprache nur als Lust und Spall empfinden. Bei einem interes-
segesteuerten Deutschunterricht gilt die Grammatik nicht als Zweck, sondern als Mittel zur Kommunikation.

Abstrakte Inhalte und grammatische Strukturen werden besser erinnert, wenn sie mit visuellen Impulsen kombiniert werden.
Die Lehrer/- innen haben oft Schwierigkeiten, eine Grammatikregel motivierend zu priasentieren und einfach zu erklaren. Der Ein-
satz von visuellen Elementen in den Grammatikunterricht kann hilfreich bei der Grammatikvermittlung sein. Dazu dienen Tabellen,
konkrete und abstrakte Symbole, farbliche Markierungen, Bilder, graphische Zeichen etc. als Versténdnis- und Merkhilfen [5]. Be-
sonders an der Grundschule spielt die Visualisierung von Grammatik fiir die Schiiler/- innen eine wichtige Rolle als Lernhilfe. Die
Schiiler/- innen konnen farblich ins Heft Grammatikregeln markieren, die Bilder beschreiben, grammatische Tabellen verwenden.
Auch die Auswahl an Lehrwerken fiir den Fremdsprachenunterricht ist wichtig, denn sie kdnnen viel Visualisierungsmoglichkeiten
anbieten. Wenn man abstrakte Worter mit konkreten Bildern oder anschaulichen Sitzen kombiniert, werden sie besser eingeprégt.

Interkulturelle Blog-Projekte sind auch ein Lernansatz, der immer kontextorientiert und erfahrungsbezogen ist. Ein interes-
segesteuerter Unterricht nimmt «auf die Kulturen der Beteiligten Riicksicht, erfasst die Lerner so weitreichend wie moglich und
fithrt zu einer Fortsetzung des Lernens iiber die Grenzen des Klassenzimmers hinaus» [2, s. 83]. Blog-Projekte laufen in virtuellen
Réumen, wo die Schiiler Eintrage erstellen, ihre eigenen Texte verdffentlichen, selbst gemachte Bilder und Videos hochladen,
ihre Gedanken mit anderen teilen und durch Kommentarfunktion miteinander kommunizieren. So wird das Lernen interaktiv und
handlungsorientiert. Grammatik bekommt dabei eine begleitende Rolle, sie ist nicht Ziel des Unterrichts, sondern Mittel zu einer
erfolgreichen Kommunikation. Eine kontextualisierte, kommunikative Einfiihrung von grammatischen Strukturen ermoglicht den
Kindern einen spielerischen und kreativen Umgang mit Sprache. Die in einem Blog verwendeten Texte sollen aber inhaltlich und
sprachlich an das Lernniveau angepasst sein.

Guter Unterricht zeichnet sich dadurch aus, dass er anfangs dem Horverstehen groflen Raum bietet und Horverstehen als
sprachliche und denkerische Leistung anerkennt. Das ist eine iibliche und notwendige Stufe sowohl beim Sprachenlernen als auch
beim Fremdsprachenlernen. Dabei muss gesprochene Sprache Vorrang vor der geschriebenen haben. Gesprochene Sprache ist die
primére. Beginnt der Lernende seine Sprechversuche, ist es normal, dass er anfangs Fehler macht.

Wie aus diesem kurzen Artikel deutlich wird, spielt erlebnisorientierter und handlungsorientierter Unterricht eine grofie Rolle
fiir das frithe Fremdsprachenlernen. Das natiirliche Prinzip des Spracherwerbs soll dabei bevorzugt werden. Die grammatischen
Strukturen sollen nicht geiibt, sondern bei einer Aktivitdt gebraucht werden. Im frithen Fremdsprachenunterricht ist es notig mo-
tivierende und aktivierende Arbeitsmethoden, spielerische Aktivitdten, induktive Grammatikvermittlung, authentische Texte und
Kontexte verwenden, die den Interessen und Bediirfnissen der Schiiler entsprechen.
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BE3ITEPEPBHE IIJIBUIIEHHA KBAJIDIKAIII: 3SMIHH, BUKJIHKH, ITLII

Y ecmammi poszenanymo neobxionicmv HAYKo80 062pYHMOBAHUX OOCAIONHCEHb | CMBOPEHi HA Yill OCHOBI peKomeHOayii
wWo00 YopMYBaAHHIO OCBIMHBLO2O CePedoBUULd, AOEKEAMHO20 HOBUM 3A80AHHSIM MINCHAPOOHOT disibHOCMI Y cihepi cepedHbol,
8uUWJOI, NICIAOUNIOMHOT npoghecitinoi i 000amKko6oi oceimu ma ni020MoBKU 6YUMENI8 8 YMOBAX MINCHAPOOHOI cnienpayi;
ONUCAHT MIDICHAPOOHT OCEIMHI NPOSPAMU | RPOEKMU, MONCIUBOCME BUKOPUCTIANHS OPUMAHCHKO20 00C8IOY 0151 YOOCKOHANEHHS
3micmy 8imuusHAHOL 6uwjoi nedazoiunoi oceimu ma HeobXiOHicmy it Mooepuizayii. OcHosHa yeaza NPUOINAEMbCA AHANIZY
eghexmuerocmi misicHapoOoHoi ocgimuboi npoepamu TKT.

Kntwouosi cnosa: npoghecitina niocomoexa euumennst, MidcHapoOHa OiAIbHICIb, MIXCHAPOOHA 0CEIMA, MIHCHAPOOHT OCBIM-
HIi npozpamu.

HEIIPEPBIBHOE IIOBbBIIIIEHHE KBA/TH®UKAILIHU: H3MEHEHHA, BbI3OBbI, [[EJTH

B cmamve paccmompena Heodxo0umocme HayuHo 000CHOBAHHBIX UCCLEO08AHULL U CO30AHHbIE HA DO OCHOBE PEKOMEH-
dayuu no popmuposanuro 06paz08amenbHoll Cpedbl, A0eKEAMHOU HOBbIM 3A0AHUEM MEHCOYHAPOOHOU OesimenbHOCU 6 C(he-
e cpeoHe20, 8biCuLe20, NOCIEOUNIOMHO20 NPOPECCUOHANLHOZO U OONOIHUMENbHO20 00PA306AHUS U NOO2OMOBKU yuumenel 8
VCI08USAX MENHCOYHAPOOHO20 COMPYOHUUECTNEA, ONUCAHBL MEHCOYHAPOOHbIE 06PA308AMETbHbIE NPOSPAMMbL U NPOEKMbL, 803~
MOIACHOCTU UCHONb308AHUSL OPUMAHCKO20 ONbIMA OJisl YCOBEPUIEHCMEOBAHUSL COOEPIICAHIUS OMEUeCMEEHHO20 8bicule20 nedd-
202u1ecko20 0opazosanus u HeoOXoouMocms e2o mooepuuzayuu. OcHosHoe sHuManue yoensiemcs ananusy s gexmusnocmu
MeducOyHapoOoHoll obpazosamenvroi npoepammol TKT.

Kntwoueevie cnosa: npogheccuonanvias noo2omoeka yuumens, MexicOyYHapoOHas OesimenbHOCb, MeXCOYHAPOOHoe 00-
DPA306aHUe, MENCOYHAPOOHBLE 0OPA308AMENbHbIE NPOSPAMMbI.

Life proved the lightness and necessity of changes.

Introduction. Teaching is causing people to learn, and learning is a process of change — in knowledge, attitudes, and behaviour.
There are many ways by which teachers can become actively involved in the learning process, and thereby dramatically change
themselves. What ways would you choose for your professional growth? Where is the key to quality teaching?

Background. Since our rebirth we have understood that changes at education are inevitable. Moreover we proved and facili-
tate new principles, ideas, strategies and methods into life choosing what is really precious or important and works and throwing
away what proved to be unnecessary and useless, we see the role of a teacher as facilitator of the learning process, when students
themselves do the thinking and learning (Bandura, 1995) [3].

So, you’re working in English language teaching and want to find the best ways to develop. But how do you progress as an Eng-
lish language teacher? What career pathways are open to you? What can you do to develop your skills and prospects? Where can
you find the right support? [https://englishagenda. britishcouncil. org/ sites/default/files/ attachments/ b413 managing cpd v2 1.
pdf].

Continuing Professional Development (CDP) is a process that helps teachers and managers meet the challenges of their work
and achieve their goals, as well as those of their learning centre. It incorporates the idea of ‘reflective practice’ — the importance of
reflecting upon what you are doing as an essential part of the development process. [https://englishagenda. britishcouncil.org/sites/
default/files/ attachments/b413 managing cpd v2 1.pdf].

Keith Harding [8] (in Modern English Teacher Volume 18 Number 3, July 2009) suggests that the characteristics of Continuing
Professional Development (CPD) are that it is:

* continuous — professionals should always be looking for ways to deal with new challenges and improve performance;

« the responsibility of the individual teacher — who identifies his or her own needs and how to meet those needs;

« evaluative rather than descriptive — so that the teacher understands the impact of the activity;

« an essential component of professional life, not an extra.

What do we know about professional development programs and their impact on teacher learning? What are important direc-
tions and strategies for extending our knowledge?

In thinking about these questions, it is helpful to identify the key elements that make up any professional development system:

« the professional development program;

« the teachers, who are the learners in the system;

« the facilitator, who guides teachers as they construct new knowledge and practices; and

« the context in which the professional development.

Birman et al. (2000) [4] found that educational scholars need to study these elements and the relationships among them in a
variety of ways. I’ll organize programs of research into three phases, each building on the previous one. These phases represent one
way in which research activities can progress toward the goal of providing high-quality professional development for all teachers.

Teachers will be more and more involved in language or subject-matter projects. We will be mediators between different teach-
ers from all over the world. At the same time, we’ll be having more responsibilities arising from a deeper sense of intercultural
awareness and communication. Teachers will be teachers no matter what.

Schools, therefore, need to take a proactive approach to teacher professional development that involves a careful examination
of current skills and interests as well as an assessment of what needs to be developed through professional development and train-
ing.
Although schools plan professional development opportunities for teachers every year, developing a professional development
plan during a reform effort or as part of an improvement plan can add a host of new challenges. First, during a reform effort, there
is often an increased level of training needs among teachers. The increase in training needs stems from an improvement plan that
requires teachers to learn and use new skills in order to reach new goals. Second, there may be a wider range of skills or topics that
need to be addressed with training in order to comply with the expectations described in the improvement plan. And finally, training
opportunities need to be prioritized to reflect the reform or school improvement schedule and fit within an often limited training
budget. Thus, during a reform effort, priority must be given to [5]:

« assessing teacher skill levels and interests;

* determining professional development needs;

« creating a plan for providing teachers with the resources and skills they need to implement new programs and practices in
their classrooms.

Research shows that an inspiring and informed teacher is the most important school-related factor influencing student achieve-
ment, so it is critical to pay close attention to how we train and support both new and experienced educators.

The best teacher-preparation programs emphasize subject-matter mastery and provide many opportunities for student teachers
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to spend time in real classrooms under the supervision of an experienced mentor. Just as professionals in medicine, architecture,
and law have opportunities to learn through examining case studies, learning best practices, and participating in internships, exem-
plary teacher-preparation programs allow teacher candidates the time to apply their learning of theory in the context of teaching in
a real classroom. Professional development can succeed only in settings, or contexts, that support it.

Many universities are revamping their education schools to include an emphasis on content knowledge, increased use of educa-
tional technologies, creation of professional-development schools, and innovative training programs aimed at career switchers and
students who prefer to earn a degree online.

Support for beginning teachers is often uneven and inadequate. Even if well prepared, new teachers often are assigned to the
most challenging schools and classes with little supervision and support. Nearly half of all teachers leave the profession in their
first five years, so more attention must be paid to providing them with early and adequate support, especially if they are assigned
to demanding school environments [7].

Mentoring and coaching from veteran colleagues is critical to the successful development of a new teacher. Great induction
programs create opportunities for novice teachers to learn from best practices and analyze and reflect on their teaching.

Formal teacher education has changed remarkably little over the years, despite a steady stream of new educational theories,
constant refinement and updating of degree plans at universities of education, and, very recently, the advent of «alternative certifi-
cation» programs. Likewise, teachers are doing in the classroom more or less the same thing they did a generation ago.

So how can we get teachers to change what they do? The answer is high-quality teacher professional development. When teach-
ers are given the opportunity, via high-quality professional development, to learn new strategies for teaching to rigorous standards,
they report changing their teaching in the classroom in the classroom and provide no opportunities for participants to practice what
they learn.

The problem to date has not been a lack of professional development opportunities per se. To the contrary, professional devel-
opment for teachers has been included in every major initiative designed to improve student performance. The problem is that the
quality of those programs has been inconsistent, and there has been no consensus on what constitutes quality. Many professional
development activities stop short of producing their intended results; they point out problems with traditional teaching but offer
little help in changing what happens in the classroom

Here is an example of how I have managed some of her CPD in my years of English language teaching. It shows the different
jobs I’ve had as an English language teacher, some of the CPD activity I’ve done at different stages of my career, and some of my
notes on how I benefited from my CPD activity:

There are many types of CPD, which can help teachers at every stage of their career, and suit their own interests and availability
of time.

The main areas of activity are:

« developing a reflective approach to your work

« expanding your skills and knowledge through working

* with resources

« sharing and learning with other teachers

* participating in training workshops and courses.

We describe from our experience the main areas of activity, which are:

1) Conferences. A great way to develop yourself is to participate in conferences for English Language Teachers. You will
be able to meet and talk with other teachers and learn from sessions given by experts. When you are experienced and confident
enough, giving a presentation yourself is a way to share your experience with other teachers and is a good professional develop-
ment activity for you.

IATEFL (the International Association of Teachers of English as a Foreign Language) has a major conference in the UK every
year: www.iatefl.org; conferences page: www.teachingenglish.org.uk/transform/conferences, and conferences organised by Eng-
lishUK: www.englishuk.com.

2) We consider networking with other teachers is one of the most stimulating ways to develop. There are many ELT Facebook
and Twitter groups you can join. You can follow the British Council’s TeachingEnglish website on both.

3) You can also join or set up a local CPD group to discuss common issues and share experience with other teachers. You can
start small and you don’t need to be an expert to share a teaching idea or introduce an issue you’d like to discuss.

Subscribing to a magazine or journal is a good way to keep up-to-date with new ideas and themes in ELT. Most magazines
and journals are available online as well as in hard-copy: www.teachingenglish.org.uk/elt-directory/journals.

Trying out new teaching materials is a relevant way of developing — whatever your experience. You can find new teaching
ideas in published books and on websites, such as here: www.teachingenglish.org.uk/try.

You can ask colleagues for classroom activities they recommend. You can also start to develop your own materials to meet the
needs of your own learners and your own teaching style.

Professional associations offer a range of activities for your development, including conferences, journals, special interest
groups, research activities and projects. The national organisation for all teachers of English is IATEFL. The association has a
number of special interest groups (SIGs) on specific areas of ELT: www.iatefl.org. There are also other professional bodies for
specific areas of ELT: www.teachingenglish.org.uk/ transform/ professionalassociations.

Mentoring. Learning from a more experienced colleague is an invaluable way to gain insight into teaching English. Find such
a colleague, observe them and talk to them about what works in English language teaching. If you are an experienced teacher,
it is a good developmental activity to mentor a less experienced colleague. If you want to learn more about mentoring, read this
book from Cambridge University Press: ‘Mentor Courses: A Resource Book for Trainer-trainers’ by Angi Malderez and Caroline
Bodoczky.

Observation. Being observed and getting feedback from a trusted colleague can give you a fresh perspective on your teaching
and help you identify areas you would like to develop. Look atBthese articles on how to make observation work for you:www.
teachingenglish.org.uk/ transform/teachers/teacherdevelopment-tools/peer-observation ~www.teachingenglish. org.uk/think/
articles/peer-observation.

Here are also two easy ideas for peer observation:

1. ‘Ghost observation’: If you’re not confident about someone sitting in your class, talk to a colleague about the lesson you are
going to teach, and describe one or two areas you’d like to develop. The colleague does not observe your lesson, but afterwards you
discuss the lesson and the areas of focus with your colleague.
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2. ‘Stealing’: You agree with a colleague to observe each other’s classes and look for ideas, activities or techniques to ‘steal.’
Afterwards discuss with your colleague what you would steal and why.

11) Publishers. The UK’s publishing houses offer a vast range of resources to support your work. There are resources to
support specific course books and more: www.teachingenglish.org.uk/elt-directory/publishers

12) Reflection. The ability to reflect upon your own practice is an essential skill for the teacher. What are your strengths?
What do you need to develop in order to improve? Here are two articles showing you how you can develop your skills as a
reflective practitioner: www.teachingenglish.org.uk/think/articles/reflective-teaching exploring-our-own-classroom-practice,
www.teachingenglish.org.uk/ trans form/ teacher-development-tools.

13) Research. Small-scale classroom action research can help you find out more about classroom processes and so develop
your professional understanding and skills. Look at these links for more information: www.teachingenglish. org.uk/transform/
teachers/teacherdevelopment-tools/action-research, www.teaching english. org.uk/ blogs/ virdian/classroom-actionresearch-a-
professional-development-process.

14) Specialisation. You may find that your career moves you in the direction of a particular ELT specialisation such as
Business English, Young Learners or CLIL. Find out more about how to develop specialist areas here: www.teachingenglish. org.
uk/specialist-areas.

15) Training. At certain stages of your career, taking a training course can help you make significant progress in your teaching.
You can find out about teacher training courses on the EnglishUK website here: www.englishuk.com/en/training.

You can also access teacher training modules here: www.teachingenglish.org.uk/train.

16) Workshops. Many organisations offer workshops for EL teachers. They’re a good way to stimulate your everyday teaching
with new classroom ideas and reflection on practice.

There are video seminars here: www.teachingenglish.org.uk/seminars, the events calendars of local associations and providers:
EnglishUK at www.englishuk.com, NATESOL (Northern Association of TESOL) at www.natesol.org.

Recording your CPD is important in keeping track of the activity you carry out. Here is an example:

Recording CPD

Dates Conferenc.e/ ].)escrlpt.lon/ Mo'st important Action I intend to take
workshop title impressions things I learnt
. . . 1. I’'m going to plan more lessons
British Council ! r.eally enjoyed 1. T can make video with my creating video with my students
. this — learners .
October Seminar — . . 2. Spend an afternoon exploring
. . . Jamie was very 2. New websites . . . .
2012 Using video in . . . websites, and decide which will help
lively 3. T had an idea of using
ELT . L . me best
. . and full of good video for revision with . . .
by Jamie Keddie . 3. Video students speaking and use it
ideas. students .
later for them to see their progress
. : R .
IATEFL annual Big conference! 1. Don’t be afraid to tal'k .
April 2014 | conference even to famous writers! 1. To follow an expert on Twitter
P Brichton ’ You can meet all | 2. There was an interesting 2. To read the speaker’s book about
& the experts! talk about children’s children’s learning
learning

The purpose of this paper is to refocus our attention on the urgency of providing teacher professional development that changes
teacher behaviors in ways that lead to improvement in student performance. In addition to calling attention to the ongoing need for
effective teacher professional development, we will describe the characteristics of high quality professional development course —
TKT (Teaching Knowledge Test) [1; 2].

The Teaching Knowledge Test (TKT) is suitable for teachers of English in primary, secondary or adult teaching contexts and
is intended for an international audience of non-first language or first language teachers of English.

The Teaching Knowledge Test (TKT) is a test of professional knowledge for English language teachers. It focuses on different
teaching methods, lesson planning, resources and classroom management (Cambridge English, 2011), www.cambridgeesol.org/
tkt) [6].

Candidates taking TKT will normally have some experience of teaching English to speakers of other languages. TKT may
also be taken by pre-service teachers, teachers who wish to refresh their teaching knowledge, teachers who are moving to English
teaching after teaching another subject.

Candidates are not required to fulfill any specific entry requirements for TKT. In order to keep a record of their professional
development and reflections on their teaching, candidates are encouraged to keep a portfolio. Through the portfolio candidates are
encouraged to become reflective practitioners by analyzing their teaching and how this impacts on their students’ learning. The
portfolio does not form part of the assessment for TKT, however.

TKT aims to test candidates’ knowledge of concepts related to language, language use and the background to and practice of
language teaching and learning; to provide an easily accessible test about teaching English to speakers of other languages, which
is prepared and delivered to international standards, and could be used by candidates to access further training and enhance career
opportunities; to encourage teachers in their professional development by providing a first step in a developmental framework of
awards for teachers of English.

It is suitable for both young teachers starting out on their chosen career as well as teachers with a number of years’ previous
teaching experience.

It helps teachers to develop confidence in what they do and enhances job prospects and the prestige of schools by focusing
on the core teaching knowledge required by teachers aiming to satisfy the growing and changing needs of language learners
worldwide. After taking TKT, teachers can progress to other Cambridge teaching awards (e.g., CELTA or DELTA).

This flexible and accessible award will help the teachers to understand: different methodologies for teaching; the ‘language
of teaching’; the ways in which resources can be used; the key aspects of lesson planning; classroom management methods for
different needs.

TKT has three core modules. These can be taken together in one exam session or separately, in any order, over three sessions.
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Each module consists of a test of 80 objective questions, lasting 80 minutes, which require you to select the correct answer and
mark this on a computerised answer sheet.

Module 1 — Language and background to language learning and teaching: describing language and language skills; background
to language learning; background to language teaching.

Module 2 — Planning lessons and use of resources for language teaching: planning and preparing a lesson or sequence of
lessons; selection and use of resources and materials.

Module 3 — Managing the teaching and learning process: teachers’ and learners’ language in the classroom; classroom
management.

Results for TKT are described as being in one of four band scores, 1-4.

Band 1: Limited knowledge of TKT content areas;

Band 2: Basic, but systematic knowledge of TKT content areas;

Band 3: Breadth and depth of knowledge of TKT content areas;

Band 4: Extensive knowledge of TKT content areas.

There is no Pass/Fail. Every candidate receives a certificate for each module taken.

TKT results are issued from Cambridge University ESOL (through centres) approximately two weeks after receipt of answer
sheets by Cambridge ESOL.

Conclusion. Professional development should be based on curricular and instructional strategies that have a high probability
of affecting student learning—and, just as important, students’ ability to learn. Professional development should always address
identified gaps in student achievement. The content of professional development should center on subject matter, pedagogical
weaknesses within the organization, measurement of student performance, and inquiry regarding professional questions that are
relevant to the setting in which the professional development is delivered. By staying within this frame of reference, teacher
professional development can focus on real issues and avoid providing information that may not benefit the participants.

TKT can be taken at any stage in a teacher’s career and offers candidates a step in their professional development and enables
them to move on to higher-level teaching qualifications and access professional support materials such as journals about English
language teaching (ELT) (Showers et al., 1987) [9].

We know that teachers often teach they way they were taught. For this reason it is important to ensure that future teachers get
direct experience with innovative technology use and global learning early in their careers. We hope to transform our classrooms
and schools, by transforming the way teachers are trained.

My motto is «TRY, THINK, TALK,TRANSFORM».
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MOTIVATION AND EMOTIONAL MEMORY REQUIRED
FOR SECOND LANGUAGE ACQUISITION

Language is the principal medium for establishing religions, laws, moral conventions, «creatingy» culture etc. Besides, it
is the only medium for the enhancement of cultural experience and cross-cultural communication.

At this stage of our study motivation and emotional memory required for SLA are under study.

The theoretical bases: the topic includes disciplinary and interdisciplinary approaches to SLA, motivations, emotional
memory. During our research, we have turned to the theories developed by, Fadiga L., Brown D.H, S. Krashen, L. Vygotsky,
J. Schumman, Edelman etc.

We are inclined to creatively combine main concepts of the up mentioned theories in order to secure multisided, holistic
approach to the object under study.

Linguistic data: the examples are ranging from preschool to university levels.

The results of the analytic research allow us to assume that the learner appraises the teacher, the method, and the syl-
labus, as well as the target language, its speakers and the culture in which it is used based on his/her past experience and
cultural background. Besides these personal preferences there exist common basis for all the second language learners. The
best methods for second language teaching are those which are based on these common features and are flexible enough to
undergo certain changes depending on the learner’s characteristic features, needs, motivation, cultural background etc.

Key words: second language acquisition, motivation, emotional memory, types of learning.
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