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YepniciscbKkuti HayioHanbHull mexHono2iuHuil yHieepcumem, M. Yepuizis,

CYYACHUM HMAXIA 10 BUKJIAJAHHSA ITHO3BEMHUX MOB
JUISI CIIEOIAJIBHUX HIVIEM B HEMOBHUX BUIIINX HABYAJIBHUX 3AKJIAJAX

Y emammi posenanymo neobxionicme smin y cy4acnux nioxooax 00 GUKIAOAHHS IHO3eMHOI MOBU OJisl CheyiaibHuX yiel 6
HeMOBHUX 813 8 YKpaini, po3ensdy numanb akmugizayii npoyecy Haguants 3acodamu yOOCKOHANeHHs hopm ma mMemooie Gu-
KAAOAHHS, QOCTIONCEHHS NUMAHb 83AEMOOIT CMYOeHm — BUKIAOAY 6 NPOYeCi HAGUAHHS IHO3EMHOI MOBU O CReYiabHUX Yilell.

Knrwowuosi cnosa: aneniticoka Mo6a 051 cneyianbHux yinetl, akmueHiCmb, IHMepaKmuere Ha8UaHH s, 63A€MOOIs.

COBPEMEHHBIH IOJX0/ K TPEINNOJABAHHIO HHOCTPAHHBIX A3bIKOB JUIA CITEITHAJIbHBIX I[E-
JIEH B HEA3BIKOBbBIX BBICIIIHX YYEBFHBIX 3ABEJJEHHAX

B cmamve paccmompena 1eobxo0umocms 8Hecenus usMeHeHull 8 COBpeMeHHble N0OX00bl K NPeno0dsanuio UHOCMPAHHO-
20 A3bIKA 0151 CNEYUATLHBIX YeTlell 8 HesI3bIKOGBIX 8Y3aX YKpauHbl, paccMompentis 60npocos akmususayui npoyecca ooyuenus
NnOCPeOCmBoM YCOBEPUEHCIMBOBANUSL (YOPM U MEMODO8 NPENnoOasanUs, UCCIeO08AHUSL BONPOCOE8 B3AUMOOCUCTMBUS CIYOeHIN
— npenooasamers 6 npoyecce 0Gy4eHUs UHOCMPAHHOMY A3bIKY O/l CNeYUATbHIX Yelell.

Kniouegsie cnosa: anenuiickuii a3vik 071 CNeYUAIbHbIX Yeetl, AKMUSHOCMb, UHMEPAKMUBHOe 0DyUeHUe, 83auMoOeticmaue.

CURRENT APPROACH TO TEACHING FOREIGN LANGUAGES FOR SPECIFIC PURPOSES AT NON-LIN-
GUISTIC HIGHER EDUCATIONAL ESTABLISHMENTS

The article deals with the necessity of making changes in current approaches of teaching a foreign language for specific
purposes at non-linguistic higher educational establishments in Ukraine, of activating the process of study by means of updat-
ing the forms and methods of teaching. The significance of substitution the authoritarian methods of teaching by cooperative,
interactive ones is reported. The importance of researching the issues of interaction and cooperation of lecturers and students
while studying and teaching a foreign language for specific purposes is also stated. Some norms of behavior of all the partici-
pants of the process of study are covered. The definition of interactive learning is given, and its essence is revealed. The article
also enumerates some effective active teaching methods, describes their advantages in comparison with traditional ones.
Some demands to the work of lecturers and some goals which they should set themselves in the process of teaching foreign
languages for specific purposes are considered.

Key words: foreign language for specific purposes, activation, interactive learning, cooperation, interaction, ESP.

Target setting. Nowadays amid dynamic development of the international integration process and information exchange by
the specialists of any sector, except traditional training, it’s necessary to have an instrument enabling to communicate effectively.
There is such an instrument. It is a professionally oriented language or the so-called language for specific purposes. If talking about
the English language the abbreviation ESP is in common use. There are a lot of scientific papers on the theory of ESP, special
methods of teaching ESP have been developed, various researches are being held. Though the level of speaking English among
the students of non-linguistic higher educational establishments is quite different, and very often it is far from perfect. So, it has
become necessary to use innovative technologies and methods of teaching. The character and functions of professional education
undergo changes. The goals of the professional education nowadays are not so much transferring knowledge and skill formation,
as activity formation, ability of self-determination, future specialists’ preparation to independent actions, cultivating responsibility
for themselves and their actions. In order to solve these problems it’s necessary to change the manner of interaction of lecturers and
students. That’s why the issues of activating the process of a foreign language study by means of updating the forms and methods
of teaching are being widely discussed.

Last scientific researches analysis. The analysis of pedagogical literature showed that the ideas of active learning were being
expressed during the whole period of pedagogics formation and development, long before it had become an independent science.
Pythagoras (VI century B.C.) thought that the process of study should be held by mutual consent of a pupil and a teacher [1, c.
6770]. One of the supporters of the pupils’ active position in the process of study was Michel de Montaigne (1533-1592). He
considered that there are occasions when it is appropriate for the teacher to direct the learning from the front, but there are also
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times when the pupil should ‘do it all on his own’, or the tutor should listen to his pupil talking’ [6, c.2]. Among the contemporary
Ukrainian and foreign scientists this problem was researched by Pometun O., Pyrozhenko L., Sysoieva V., Hurch L., Mifflin H.,
Bell D., Kahrhoff J. and others.

The goals of the article. The article emphasizes the necessity of implementing innovative methods of teaching ESP, researching
the issues of interaction and cooperation of lecturers and students while studying and teaching a foreign language for specific
purposes. In connection with it the researchers set themselves as an objective considering the issues of activating the process of
study by means of updating the forms and methods of teaching.

The statement of basic materials. The concept and methods of interactive education are based on the phenomenon of interac-
tion. This term has plenty of interpretations. Pometun O. and Pyrozhenko L. consider that the essence of interactive education is in
the fact that the process of study is held under constant active interaction of all the students. It is cooperative learning, collaborative
or group learning [2, c.7]. Daniel Bell and Jahna Kahrhoff consider active learning to be a process wherein students are actively
engaged in building understanding of facts, ideas, and skills through the completion of instructor directed tasks and activities. It
is any type of activity that gets students involved in the learning process. [5, c. 1]. The term of interactive learning is also used
while researching the problem of using innovative information technologies in the process of study, using the Internet resources, e-
textbooks, reference books, etc. [4, c. 36]. The essence of interactive learning is that the process of study is organized in such a way
that all the students are involved in this cognitive process, they have an opportunity to understand and reflect on what they think.
Students’ cooperative activity in the process of cognition, mastering teaching materials means that everybody contributes individu-
ally, the process of exchanging knowledge, ideas is taking place in a friendly and supportive atmosphere, that allows not only to get
new knowledge, but develops the cognitive activity itself, transfers it into more effective forms of cooperation and collaboration.
Interactive methods are based on the principles of students’ cooperation, activity, relying on group experience, feedback. Some
environment of educational communication is created, which is characterized by the transparency, cooperation of participants,
equality of their arguments, accumulation of combined knowledge, the opportunity of mutual estimation and control. Development
of each student’s individuality, upbringing of his personality is taking place while communicating and cooperating with each other.
The lecturer is not providing his students with the ready-to-use knowledge, but encourages the participants to independent search.
In comparison with the traditional process of learning, the interactive learning changes the interaction of the lecturer with the
students. Lecturer’s activity gives way to students’ activity; the lecturer’s goal is to create the atmosphere for students’ initiative.

Interactive learning is the process submerged into communication. It keeps the final goal and main content of the subject, but
modifies the forms and methods of teaching and conducting classes. Interactivity at classes presupposes organization and develop-
ment of dialogue conversations which lead to mutual understanding, cooperation and joint resolutions on common but significant
to everybody issues. Interactivity eliminates the dominance of one person or opinion over the other. While making up dialogues
students learn to think critically, to solve difficult problems analyzing circumstances and available information, to consider alterna-
tive views, to make thought-out decisions, take part in discussions and communicate with people. That’s why individual, pair and
group work is organized at classes, research projects, role-playing games, paper work, creative works and different sources of in-
formation are used. So, interactive learning solves three main tasks simultaneously: cognitive, communicative and developmental,
socially-orientating ones.

It should be also mentioned that interactive forms and methods of teaching are very important for multiple major educational
goals achievement: stimulation of motivation and interest to the subjects studied, increasing the level of students’ activity and inde-
pendence, development of analyzing and critical thinking skills, cooperation, communication, development and self-development.

Interactive learning assumes intragroup and intergroup activity of students and their initiative. There are three types of students’
activity while interactive learning: physical activity, social activity and cognitive activity. Physical activity means that students are
free to move around the classroom, to change roles during role-playing games etc. Students may change their desks, exchange seats,
make presentations in front of the group, work in small groups, speak, write, listen, make schemes or drawings, etc. Social activity
means that students themselves initiate interaction, use different means and methods of exchanging information: ask and answer
questions, exchange opinions, comments and remarks. Cognitive activity means that students themselves have to set problems, find
the ways of their solution, give advice, work out suggestions.

An integral part of many interactive methods is working in small groups. Small group work is one of the most popular strate-
gies, as it enables all the students, including shy ones, to take part in work, train cooperative skills, interpersonal communication
skills. It’s impossible to do it in big groups.

We should single out certain norms of behavior in the process of interactive learning: cooperative work assumes that there are
no «actors» and «viewersy, everybody is a participant; everybody deserves being listened to; it’s necessary to speak distinctly,
avoiding unnecessary information, for everybody to understand you; if the information is not absolutely clear, it’s necessary to ask
questions and only then to make decisions; everybody can ask for help and be helped, nobody can refuse; ideas may be criticized,
but not people; the goal of cooperative activity is not the triumph of one idea, but the opportunity to find the best solution, having
known all the opinions on the issue.

Interactive learning presupposes interactive teaching. That’s why there are also numerous demands to lecturers as well. The
lecturer should have certain skills: organize the research process in such a way that students accept it as their own initiative; arrange
the process of research in such a way that students need cooperation of their efforts; limit his help for students; keeping his scientific
authority, not to allow students depend on it, giving way to their own mental activity and independence.

The main tasks of ESP lecturers are selection and organization of training materials, composing effective programs and plans
aimed at achieving desirable effects, supporting students’ motivation and their efforts. Choosing training materials lecturers ex-
press their opinions and ideas on teaching ESP. Setting the goal of the lesson influences the materials selection. If the goal is the
consolidation of communicative skills, then various tasks, which model foreign language communication, should be used (busi-
ness games, theme dialogues, making instructions manuals and reports, conducting presentations and discussions). An important
aspect in teaching a foreign language for specific purposes is creating the atmosphere of live communication and effective debates.
Students will acquire firm communicative skills only when they have an opportunity to use them while socializing with others. But
unfortunately sometimes the lecturer appears to be only person in the classroom who knows the foreign language and so he is the
only person for the students to communicate with. That’s why there is the problem of lack of communication as the lecturer doesn’t
have enough time to communicate with each student separately. So, lecturers should use effective methods of teaching in order to
develop communication skills in their groups, and involve other resources such as the Internet to encourage communication out of
the classroom. It’s easier to master a foreign language when students are motivated and are able to use their knowledge and skills
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in such language environment which is understandable and interesting for them. From this point of view ESP is a perfect means
for the realization of such an opportunity. Among the most popular methods of teaching a foreign language for specific purposes
are role-playing games, brain storming, case studies, presentations, project work, information search, writing essays, reports, an-
notations etc.

Conclusion. So, teaching ESP is aimed at practical professional use of the language, though it is based on understanding the na-
ture of the language, developing innovative methods and forms of teaching. The combination of traditional and innovative methods
appears to be the most effective in teaching ESP. Critical understanding of the material studied by the students favors their abilities
and skills development, forms their linguistic, socio-cultural, communicative and professional competencies.
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VIK 811.111°371(043.3)
A. A. Oneiinuk,
acnupanm xageopevl meopemuieckoll u npukiaoHol oremuxu anenutickoeo azvika OHY um. U. U. Meunuxosa

EKCIVIIKAIISA HECITPABXKHBOT'O PO3YMIHHS TA HECITPABX)KHBOI'O HEPO3YMIHHS
B AHTJIOMOBHOMY 30BPAKEHOMY XYJAOKHBOMY JUCKYPCI

VY oaniu cmammi 3pobneno cnpoby KoeHimueHo-OUCKYPCIlIHO20 AHANIZY KOMYHIKAMUBHUX CUMYAYIL HEPO3YMIHHS MOBYSL Y
AH2TIOMOBHOMY XYOOICHLOMY 300padiceromy dianosi. IIposedene 0ocaiodcenis 0036015€ Otimu GUCHOBKY, WO 8 XYOOHCHbOMY
300padiceHoMy OUCKYPCI HECPABICHE HEPOZYMIHHS 3YMOBIIEHO HeDAICANHAM NePCOHAdNCa 8IONOBIOAMU HA NUMAHHS YU IHUWUM
YUHOM peazysamu Ha me, Wo CKA3de CRiBPO3ZMOSHUK. Y 6UNAOKY HECRPABICHLO2O PO3YMIHHA 6CIMAHOBIEHO, WO NPUYUHAMU,
30 AKUMU HEPO3YMIHHA HAMALAIOMbCA NPUXOBAMU 8i0 NEPCOHAIICA-CNIBPOIMOBHUKA, CNIO 86aAXCAMU 3HISKOGIHHA MA COPOM
nepcouaica.

Knrwouosi cnosa: dianoz, inmeHyis, HECNPABIHCHE PO3YMIHHS, HECNPABIHCHE HEPO3YMIHHSL.

IKCIUVTHKALIUA MHUMOI' O IOHUMAHHA H MHUMOI' O HETIOHUMAHHA COBECE/IHUKA B AHI'J10-
A3BIYHOM H30bPA’KEHHOM XY/IO’KECTBEHHOM /IUCKYPCE

B nacmosuweii cmamve npeonpunsama nonvimka KOZHUMUEHO-OUCKYPCUBHO20 AHAU3A KOMMYHUKAMUBHBIX CUMYAYULL
HENOHUMAHUS 2080PAUECO CIVIUAIOWUM 8 AHSTIOAZLIYHOM XY00JICeCmEeHHOM u300padcennom ouanoze. Ilposedennoe uccue-
doganue no3goasem 3aKIOUUND, YMO 8 XYOOHCECMEEHHOM UZ00OPANICEHHOM OUCKYPCe MHUMOE HENOHUMAHue 00YCl081eHO
HedIcenanuem nepcoHadlca Omeedanms Ha 0NPOC UL KaKUM-mo Opy2um 00pazom peasuposams Ha CKA3aHHOE cOOeCeOHUKOM.
B cryuae MHUMO20 ROHUMAHUSA YCIMAHOBTIEHO, YO NPUYUHAMU, NO KOMOPBLIM HENOHUMAHUE NbIMAIOMCS CKPbIMb 0N NePCOHA-
Jica-cobeceOnuKa, cnedyem cuumams CMywerue U Cmulo NepeoHaicd, e2o JCeianue COXpanums coOCmMeenHoe Iuyo.

Kniouegvie cnosa: ouanoe, unmenyus, MHUMOE NOHUMANUE, MHUMOE HEeNOHUMAHUe.

EXPLICATION OF PRETENDED UNDERSTANDING AND PRETENDED MISUNDERSTANDING OF A
SPEAKER IN ENGLISH PORTRAYED ARTISTIC DISCOURSE

The article is dedicated to the cognitive-discursive analysis of the communicative situations of misunderstanding arising
between the speaker and the listener in English portrayed artistic discourse. The investigation has been helpful to state that
in modern English novels the pretended misunderstanding is determined by the character’s unwillingness to answer the ques-
tion or somehow respond to the utterance, addressed to him or to her. In the case of pretended understanding, it has been
experimentally found out that the reasons for pretended misunderstanding on the part of the interlocutor are his or her embar-
rassment or shame, a willingness to «save the facey. In real communication, the listener is usually unaware of the pretended
misunderstanding, but in the artistic portrayed discourse, it is highlighted by the character’s inner speech or by the author’s
description of his or her non-verbal behavior.

Key words: dialogue, intention, pretended understanding, pretended misunderstanding.

B Hacrosiiiei cratbe MpeIIpuHATA MONbITKA KOTHUTHBHO-TMCKYPCHBHOTO aHAJIM3a KOMMYHHKATHBHBIX CHUTYAlUH JIOKHOTO
HOHI/IMaHI/Iﬂ/HeHOHHMaHI/Iﬂ FOBOpS{I_L[eFO cnyma}omnM B QHIJIOA3BIYHOM Xy)IO)KeCTBeHHOM H306pa)l(eHHOM Juajiore.

[IpoGiema moHMMaHUS / HEMOHMMAHHS B IPOLECCE PEYCBOr0 B3aMMOICHCTBHS IIPHBICKACT BHUMAHHME MHOTHX HCCIe-
nosateneii: B. H. babasH, A. A. bpynusiii, ['. O. Bunokyp, B. U. Kapacuk, B. B. Kpacusix, O. A. JleonroBuy, A. P. Jlypus,
A.T. Mensenesa, E. A. Apremosa, 3. Bonak, C. M. Ilouenunckas, 1. A. Ctepuun, 0. A. Copokun, A. B. Typuuk u ap., TeM He
MeHee, IIparMaTHKa BEICKa3bIBAHUH JIOKHOTO TOHMMAHNUS / HEMOHUMAHUSI OCTAeTCs MPAKTHIECKH BHE TIOJIS 3PEHUS JINHIBHCTOB.

B peasnbHON KOMMYHHMKaLUK cOOECEIHUK, Kak MPABUIIO, OCTACTCS B HEBEJICHUH 00 MHTCHIMAX apecaHTa MHUMOTO IIOHMMa-
HHs / HETTOHMMAaHUS, HO B M300pakKeHHONH KOMMYHHKAIMU aBTOP MCIIOJIB3YeT Pa3HOOOpa3Hble MapKepbl, TIO3BOJISIONINE YUTATEITI0
HASHTU(QHIIIPOBATE TO WM HHOE CYXKJICHHE IEPCOHaKA.

CpencrBa SKCIUTMKALIMH JIOXKHOTO TIOHUMAHHS 1 JIOKHOTO HEIIOHUMAHUS B XyI0)KECTBEHHOM H300pa)KEHHOM AMAJIOTe €lIe He
CTaHOBHJIMCh OOBEKTOM HAay4YHOTO MCCICIOBAHUS, YTO ONPEACISET aKTyaIbHOCTh JAHHOH CTaThy.

Ileab paboTHI — paccMOTPETh KOTHUTHBHO-UCKYPCUBHBIE OCOOCHHOCTH CHTYAINi JT0KHOTO MOHMMAHUS / HETTOHMMAHHS TO-
BOPSILETO CIYIIAIOIINM B aHIJIOA3BIYHOM XYI0KECTBEHHOM H300PKCHHOM JIHAJIOTe.
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