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FORMATION OF READINESS OF FUTURE PHILOLOGISTS
TO PROFESSIONAL SELF-REALIZATION

The necessity of formation of readiness of future philologists to complete professional self-realization is determined by increasing
requirements to the level of preparation of graduates, by the need for constant professional self-education that ensures competent entering
into the labour market. In our opinion, the most significant influence on the formation of readiness for self-realization in a professional field
has a set of pedagogical conditions, provided in the training process. In the study we have defined pedagogical conditions of formation of
readiness of future philologists for professional self-realization: the actualization of subjective experience of students and its inclusion in the
training contents, providing communication between the subjects of the educational process on the basis of dialogical interaction, the forma-
tion of attitudes of future philologists to professional self-realization. It has been defined that the efficiency of the process of self-realization
is associated with the success of pedagogical activity of the student during pedagogical practice and positive future of professional bench-
marks that reveals the possible future career prospects. Having done experimental research, it has been proved that integrated application
of certain pedagogical conditions promotes formation of readiness to professional self-realization as a phenomenon in all its aspects.

Key words: self-actualization, professional fulfillment, readiness for professional self-realization, pedagogical conditions, future phi-
lologists.

TI'abenxo Onena Muxonaisna,
Kanouoam neoazo2iynux Hayx, 0oyeHm Kageopu 1inee00UOAKmMuKU ma iHO3eMHUX MO8
Lenmpanvroykpaincoruii Oepaicagrutl nedazoziunuil ynigepcumem imeri Bonooumupa Bunnuuenka

®OPMYBAHHSATOTOBHOCTIMAMBY THIX ®LJ10JIOTIB 10 IPO®ECIHHOI CAMOPEAJII3ALIIT

Heobxionicmb hopmysarnts 20moeHocmi MatlOymuix @inonozie 0o no8HOYIHHOI npoeciiinoi camopeanizayii 3yMOGIEHA 3pOCMAYUMU
8UMO2aMU 00 Pi6Hs NIO20MOBKU UNYCKHUKIE, NOMpPebolo 8 NOCMINHIL NPO@eCilinill camoocsimi, Wo 2apanmye KomMnemeHmHe 6X00HCeHH s
ix y punox npayi. Haiibinew 3Hauumuil 6niue Ha (popmyeants 20mosHocmi 0o camopeanizayii y npogeciiniil cghepi, Ha Hauty OyMKY, Mae
CYKYNHICMb Nedazo2iyHux ymos, 3abesneqysanux y npoyeci npogeciiinoi niocomosxu. Y xo0i 0ocniodxcenus Hamu 00IpyHmosani nedazoeiu-
HI YMOBU (hOPMYBAHHS 20MOBHOCME MALLOYMHIX (inonozie 00 npoghecitinoi camopeanizayii: akmyanizayis cyb '€KmnHo2o 00c8idy cmyodenmie
1 11020 BKNIOYEHHS 6 3MIC NPOPeCiliHoi ni020mosKu, 3abe3nedeHHs KOMYHIKayii Midc cyd eKmamu oceimHb020 npoyecy Ha 0CHO8I dianoeiu-
HOI' 83a€M00ii, (POpMY6anHs YIHHICHUX YCMAHOBOK MAtOYMHIX (inonozie Ha npogeciiiny camopeanizayiro. 3’sacosano, uwjo epexmugnicme
npoyecy camopeanizayii no8’sa3ana 3 yCniwHicmio nedazociuHol JiAnbHOCMI cmyOoeHma 8 npoyeci nedazo2iyHoi NPAKMuKU ma no3umue-
HUMU MAUOYMHIMU NPOPeCiiiHUMU OPIEHMUPAMU, WO PO3KPUBAE MOJICIUBI NEPCREKMUBU Kap '€pro2o 3pocmanna. LLlisixom excnepumen-
MATLHO20 OOCTIOHCEHHS 00BE0EHO, W0 KOMNIEKCHE 3ACMOCYS8AHHS BUSHAYEHUX NeOa20iYHUX YMO8 CNPUSE (POPMYSAHHIO 20MOBHOCTE OO
npoghecitinoi camopeanizayii sik YiniCHO20 AGUWA 8 YCIX 11020 ACNEKMAXx.

Knrwouosi cnosa: camopeanisayis, npoghecitina camopeanisayis, 20mognicme 00 npoghecitinoi camopeanizayii, nedazociuni ymosu, maii-
6ymHi inonozu.

T'abenko Enena Hukonaeena,
Kanouoam nedazo2uiecKkux Hayk, 00yeHm Kagheopvl MuH2800UOAKMUKU U UHOCIPAHHBIX S3bIKO8
LlenmpansHoykpaurckuii 20Cy0apcmeeHHblil nedazoeudeckuil yHusepcumem umeru Braoumupa Bunnuuenko

®OPMUPOBAHUE 'OTOBHOCTH BYAYIIUX ®UJIOJTOTOB
K MIPO®ECCHOHAJIBHOU CAMOPEAJIN3AIINA

Heobxooumocmb ghopmuposanus 2omosnocmu 6y0yuux punonoeo8 K nOTHOYEHHO NpogeccuoHanbHoll camopeanuzayui 00yciosnena
603pacmaiouWuMu mpedoSaHUAMU K YPOSHIO NOO20MOBKIU GbINYCKHUKOE, HEOOXOOUMOCTU 8 NOCIOAHHOM NPOGECCUOHATTLHOM caMo0bpazo-
6anUU, YMO 2apAHMUPYen KOMNEMeHmHoe 6X0Hcoens ux na puiHok mpyoa. Haubonee snauumoe énuanue na gpopmuposanue 2omosnocmu
K camopeanusayuu 8 npogheccuonHanbHoll cgepe, no Hauemy MHeHUIo, umeen COB0KYNHOCMb Neda202Uieckux Ycuoeull, obecneyusaemvix 6
npoyecce npogeccuonanvroll no02omosku. B xooe uccredosanus namu 060cHo8anbl nedazo2uieckue ycaosis GopMuposanius 20imoeHOCHU
0yoyuux punono2o6 k npogeccuoHanbHol camopeanu3ayuu. akmyan3ayus cyobeKmHo20 onvima CnyOeHmos U e2o 6KIIoYeHUe 6 cooep-
JHcanue npogeccuonanbHoll N0020MoeKuY, obecneyeHis KOMMYHUKAYUU MedcOy CyObekmamu odpazoeamenbHo2o npoyecca Ha ocHose Ou-
ano2uvecKo20 63aumMo0elicmeus, opmMuposaHus YEeHHOCIMHbIX YCMAHOBOK OYOVIUX (UNO0NI0206 HA NPOGECCUOHANLHYIO CAMOPEANU3AYUIO.
Yemanoeneno, umo aghgpexmusnocmv npoyecca camopeanusayuu cesA3ama ¢ YCHEUHOCMbIO Ne0az02U4ecKoll 0esamenbHOCmu cmyoenma
6 npoyecce nedazo2u4ecKoll NPAKMuKy 1 NOJI0ACUMENbHLIMU OYOYUUMU NPOPECCUOHATTbHBIMIU OPUEHMUPAMI, DACKPLIEAEm 803MOJICHbIE
nepcnexmusysl Kapbeprno2o pocma. Ilymem skcnepumeHmanbHo20 uccied08anus OOKA3aHO, 4Mo KOMNIEKCHOEe NPUMEeHeHUe ONnpeoeNeHHbIX
nedazo2uyecKux yciogull cnocobcmeyem QopmMuposanuo 20moeHOCI K NPOGeCCUOHANbHOU CaMopeanu3ayiil KaK YyeioCmno20 A6/1eHUs
80 6CeX e20 acneKmax.

Kniouesvie cnosa: camopeanuzayus, npogheccuoHatbHas camopeanu3ayus, 20MoeHOCb K NPOPecCUOHANbHOU CaMOpeanu3ayuy, ne-
oazozuueckue ycnosus, oyoywue @unoioeu.
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Formulation and justification of the relevance of the problem. The relevance of the problem of self-realization is increasing
due to such peculiarities of our society as instability, uncertainty which characterize almost all spheres of human life. In these cir-
cumstances the problem of subjective choice of the individual becomes important. The latest structural and substantial changes make
a person search for individual solutions of complex issues. These issues are connected with search of oneself, with the definition of
their capabilities and desires, their place in the world, that is, the issues that directly determine self-realization, formation of need,
ability to see, to explore, to create conditions that will facilitate the transition of self-realization from potential into actual, finding
space for the manifestation of self-realization.

Accordingly, the problem of formation of a teacher’s identity arises. The teacher appears to be not a performer of institutional,
administrative and methodological guidelines and recommendations, but he is a professional, willing and able to go beyond the cur-
riculum requirements, he proves himself to be more versatile, as a multi-faceted personality and he is able to influence the pupils
through the uniqueness of his individuality [4, c. 3].

Theoretical and practical solution to the problem of professional preparation of future teachers enforces the need for its improve-
ment, which greatly depends on its orientation to the process of self-realization of students.

Analysis of recent research and publications. The problem of self-realization was highlighted by Y. Andreev, E. Halazhinskyi,
V. Hromov, N. Krylova, D. Leontiev, A. Maslow, A. Mudryk, N. Nikitina, K. Rogers, K. Jung and others. In modern science the
question of professional self-realization in the conditions of pedagogical activity is investigated in the context of the formation of
teacher’s personality in the system of higher pedagogical education and training (V. Akimova, H. Hurevich, M. Yevtukh, 1. Zaziun,
V. Kan-Kalyk, N. Kichuk, N. Kuzmina, L. Mitina, I. Smoliuk, R. Skulskyi, V. Slastyonin, H. Tarasenko, V. Stefurak).

The necessity of formation of readiness of future philologists to full-fledged professional self-realization is determined by in-
creasing requirements to the level of preparation of graduates, the need for constant professional self-education that ensures compe-
tent entering them into the labour market.

The willingness of students to different types of activities was investigated by O. Bondarenko, M. Viievska, K. Dolgosh, O. Cer-
nak, L. Sultanova, T. Shestakova and others.

The aim of the study is to define and experimentally check the efficiency of pedagogical conditions of formation of readiness
of future philologists to professional self-realization.

The main material of the study. The concept of «self-realization» is one of the central concepts of philosophy, psychology and
pedagogical science. Almost all researchers who investigated this problem agree, that of all categories that characterize an individual
autonomy, his activity, integrity, intrinsic strength, the category of «self-realization» is the most important.

L. Korostylova [2; 3], considering self-realization to be a necessary attribute of development of an adult, defines this phenome-
non as «implementation possibilities of the development of «I» through one’s own efforts, co-creation, cooperation with other people
(near and remote surroundings), society and the world». Self-realization implies a balanced and harmonious development of differ-
ent aspects of personality through the application of appropriate measures aimed at disclosure of genetic, individual and personal
potentials. In the most general form, self-realization as the process of implementation oneself means the realization of oneself in life
and daily activities, search and assertion of one’s special way in this world, their values and the meaning of their existence at any
given point of time. Self-realization is carried out when a person has a strong stimulating motive for personal development [3, p. 52].

The definition of «self-realization» suggested by N. Pylypenko and A. Artemova deserves much attention. According to their
definition «professional self-realization» should be understood as the socialized way of harmonious development of a personality,
combined with the obtaining of vocational practical and spiritual experience in the process of acquiring qualification of the future
specialist in the period of initial professional development (training in high school) and improvement of professional growth in the
process of fulfilling professional roles and responsibilities that are inherent in the disclosure and implementation of personal and
professional potential [1].

Readiness in the scientific literature is interpreted as an opportunity of a subject to act at a high level. It is determined as the de-
fining condition of fast adaptation to working conditions, further professional development and training. The analysis of pedagogical
literature on the topic of our investigation suggests that readiness is considered as a system of components, of personality traits of
future professionals that provide him with the functions adequate to the needs of specific production activities. According to V. Slas-
tyonin, readiness is an integral formation, the core of which is ethical, psychological and informational content operational readiness,
which is also one of the key indicators of professional and personal development of the student and specialist.

Formation of readiness, the nature of the process of professional self-realization and its result depend on both internal and
external conditions. External conditions make some influence on the internal, thus changing the level of readiness of students to
professional self-realization. In our opinion, the most significant influence on the formation of readiness for self-realization in the
professional field has a set of pedagogical conditions, which are provided in the training process.

Within a framework of our study, in order to define motives of self-realization in the professional training, the students of the
Department of Philology and Journalism of Central Ukrainian Volodymyr Vynnychenko State Pedagogical University (80 people)
have been interviewed. The respondents expressed the point of view that the term «self-realization» means the desire to show one’s
own potential and to meet the professional standards of the teacher-philologist (40 % of respondents), the desire to be well prepared
to compete (31 %), interest in professional educational activities, which appeared while studying at school, and the desire to be
constantly engaged in self-improvement and self-education (29 %). The analysis of the study results showed that future philologists
are aware of the importance of self-realization. However, 57 % of people were lacking confidence, knowledge about the ways to
self-realization associated with the further employment.

For the successful formation of readiness for professional self-realization in the training of future philologists the following
pedagogical conditions have been defined.

The first pedagogical condition of formation of readiness of future philologists to professional self-realization is the actualization
of the subjective experience of students and its inclusion in the training contents.

The concept of subjective experience is interpreted in different ways, but the difference in semantic interpretations is the desire
to describe a particular holistic personality construct, through the prism of which there is assimilation of new knowledge and de-
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velopment of a personality. The functions of the subjective experience in the learning and development lie in the fact that from the
perspective of this experience through a kind of selectivity that is ordered by the perception of the information the individual vision
of the world is provided. Externally subjective experience shows that the interaction of personality with the surrounding world and
internally builds the basis, logic and general orientation of interests, values, worldview [6].

Thus, readiness to professional self-realization will be higher on condition of consideration, not levelling in the educational pro-
cess of subjective experience, filled with personally-meaningful sense for each person, and the extension of the subjective functions
of the students in this process.

The effectiveness of personal self-realization depends on the range of opportunities offered to future teachers in higher educa-
tional institutions for the manifestation of their self-sufficiency in learning, scientific and artistic works, diverse themed sections,
clubs and special events. However, this orientation can be implemented by constructing an appropriate strategy of the activity of the
teacher which creates pedagogical conditions of development of personal self-realization and creativity in system interaction. This
interaction is a means of the essential forces of the subjects of education [5, p. 78].

Personal professional development of the subject of labor is possible if he has perceived and experienced the unique system of
ideas about himself, his own capabilities and prospects. They create the basis for models and standards of professional aims. As a
result, the program of self-development and professional self-realization is formed [5, p. 163].

The second condition is providing communication between the subjects of the educational process on the basis of dialogical
interaction.

An important quality of a teacher, communication, is formed, developed on the basis of the needs in communication, one of the
main sociogenic (socially conditioned) needs of a person.

The combination of such qualities as reflexivity, flexibility, empathy, communicativeness is formed on the basis of genuine inter-
est to the partner, to his activities, the desire to work together, to participate in a common cause. The ability to cooperate integrates,
incorporates comprehensive skills: to articulate point of view, to listen and hear the other person, to investigate the point of view of
the partners, to resolve disputes through logical argument, without making logical contradictions of personal relations, to encourage
the activity of a partner and to show the initiative timely; to implement emotional and informative support to anyone who needs it in
particular; to give another person an opportunity to establish himself, to try hand at various activities; to take the position of another
one and to coordinate different points of view, carrying out an exchange of views; choosing dialogue and not monologue; to combine
role-playing and interpersonal business and human relationships. The ability to cooperate involves the openness of the teacher and
his willingness to any form of interaction.

Taking into account the subjectivity of the student in educational communication and granting him the opportunity to exercise
active influence on the learning process increases student’s interest in profession, he experiences emotional and value approaching to
it, he acquires the possibility of manifestation himself in the profession and growing need for professional growth.

The research shows experimentally that the most effective types of activities which actively develop social and professional
communication and influence on intensive development of professional self-realization are: a manifestation of social maturity in
communication; active participation in the development of the microenvironment; involvement of fellow students into professional
self-development [4, p. 14].

The third condition is the formation of attitudes of future philologists to professional self-realization.

The personality of a teacher is considered in its internal integrity, where professional and personal «I» is closely connected with
the system of values. The teacher acts as a person who is focused on the voluntary implementation of certain social and moral func-
tions in the society, as a personality in the full glory of their capabilities and abilities.

The major premise for professional self-realization of a student is his professional direction, which is manifested in accordance
with professional attitudes and values. The current positive attitude to the future profession and self-education, a focus on cultural
and humanistic values lead to the progressive development and success of future professional activity. The process of progressive
personal and professional development of the student can be activated at any stage by creating educational situations, which provide
the implementation of the professional role through overcoming depersonalization and changing negative professional attitudes. As
a result, it increases self-motivation, promotes student’s self-identity through reflexive position, helps to master effective ways of
socially responsible behavior, which is transformed into a system of a professional statement [5, p. 75].

The undeniable characteristic of personality that strives for self-realization is the ability to overcome difficulties that arise on
the way. Therefore, active protection of their beliefs, values and ideals is the indicator of stress tolerance of the personality that is
extremely important, especially in professions of social interaction. In different emergency situations, emotional resilience, realistic
approach and well-developed mechanisms of cognitive assessment contribute to flexible response on the basis of the selection of
different behavioral strategies in changing social conditions [5, p. 77].

The fulfillment of all conditions in their entirety, in our opinion, to the greatest extent, ensures self-realization of future philolo-
gists in the gradual involvement of students in practical-oriented activities during teaching practice. Theoretical training provides
mastery of constructing models of educational activities based on program-variable and individual-oriented approach. The unity of
theoretical and practical training in the process of pedagogical practice is implemented due to its structure and system construction.
Future philologists’ ability to fulfill functions of teaching practice (educational, pedagogical, developmental, diagnostic, construc-
tive and communicative) in the process of pedagogical practice indicates readiness for professional self-realization. Phasing implies
transformation of educational and personal experience, based on the mastery of pedagogical design and modeling. The process of
attracting future philologists to the practically-oriented activities in the process of teaching practice (propaedeutic, folklore, dialec-
tology, educational) contains the following stages: the stage of observing teaching process, modeling of fragments of pedagogical
actions, practical implementation of certain educational objectives, creative application of innovative ideas in their own teaching
activities [5, p. 164].

The results of experimental studies at Central Ukrainian Volodymyr Vynnychenko State Pedagogical University with the stu-
dents — the future teachers of philological specialties have shown, that selected set of pedagogical conditions of self-realization of
the future teacher, used during the period of teaching practice, allows to increase the level of professional self-realization of students
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on average 60-65 %. This means that during the period of teaching practice, two-thirds of the future teachers with a low level of self-
realization in professional activity moved to the group with a high level of self-realization.

Conclusions and prospects for future research directions. Experimental examination of the readiness of future philologists
to professional self-realization showed the effectiveness of certain pedagogical conditions, it proves that each of the distinguished
pedagogical conditions is necessary for the formation of readiness for professional self-realization as a phenomenon in all its aspects,
and their implementation will be reflected in increasing level of readiness of future philologists. In our opinion, the prospect for fur-
ther research is the study of the effectiveness of professional self-realization of future philologists in extracurricular and educational
activities.
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