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FOSSILIZATION IN ADULT SECOND LANGUAGE ACQUISITION

The article is devoted to peculiarities of the process of fossilization in adult second language acquisition (ASLA). It determines the rel-
evance of current research due to the lack of consensual opinion on this issue in research community. Within second language acquisition
study psycholinguistic comprehension of nature of fossilization deals with investigation of two prominent challenges in SLA: How to achieve
a native-like level of proficiency in second language (L2)? Why is complete acquisition in L2 unachievable?

The presented paper accents a danger of unnoticed or/and unconscious phonetic, grammar, lexical, stylistic, discourse errors, that
lead to development of approximate system, or, in other words, interlanguage (IL), that is a transitional system within a study of language
fossilization, popularized by Selinker in 1972. It reveals the difference between two close phenomena of fossilization and plateau. The first
one has a permanent nature, it is much more difficult to be overcome, since making errors without awareness learners establish transitional
version of language, that should be L2, but actually is approximate system. In other words, in this chain a donor is L1, a target is L2, but,
in fact, a true recipient is IL.

The article gives an overview of fossilization’s nature. Since intermediate level learners tend to estimate their experience as successful,
for them it seems they realize how L2 works itself, students hope they comprehend a sense and true «mechanisms» of it. What is important,
they are not afraid of making inference. Since this point they start comparing, then combining, and finally transferring in order to produce
effective language output of more near-native complexity, they apply principles and rules of their native language to L2. That is how fossil-
ization works. Plateau, in its turn, is a temporary phase, which can be overcome by learners upon condition they are provided with certain
pedagogical techniques and effective learning strategies.

Key words: fossilization, adult second language acquisition (ASLA), first language (L1), second language (L2), interlanguage (IL),
error, plateau, utterance.

Azibanosa Temana Muxonaiena,
Kanouoam (inono2iyHux Hayk, Xapkiscokuil incmumym Qinancis
Kuigcobroeo HayioHanbH020 MOP208enbHO-eKOHOMIYHO20 YHIgepcumemy

SIBUIIE ®OCHJI3AII B OMAHYBAHHI IHO3EMHOI MOBHM JJOPOCJTUMHU MOBIISIMHA

IIpononosana cmamms poskpusac cneyugpixy asuwa Gocunizayii, wo 6UHUKAE 8 NPOYeCi ONany8aHHs Opy2oi MOGU OOPOCIUMU MOG-
ysamu. AKmyanbHicmes 0aHoi po36iOKU 3yMOGNEHA 8IOCYMHICMI0 €OUHOI KOHYEenyii oo Ybo20 MOBHO20 (DEeHOMEHA 8 CYUACHIl HAYKOSIll
cninbHomi. AKYeHmosano Ha HeoOXIOHOCI GUCGIMNIEHHS 0BOX KNIOUOGUX NUMAHL ) PAMKAX OOCTIONCEHHSI NPOOIeM 8UBYEeHHs IHO3eMHOI
KOMYHIKaYii: Ak HOCItO iHWOI MOBU 00CA2mU OOCKOHAIOCMI 8 080JI00IHHI OPY20t0 M060I0? YoMy N06HO20 080100IHHSL HedoCsHCHe?

Aemop nazonowye na nebesneyi nenomiveHux i/abo HecgiooMux poHeMuUUHUX, SPAMAMUYHUX, TEKCUYHUX, CIUTICIUYHUX, OUCKYDCUB-
HUX NOMUIOK, WO NPU3800UMb 00 BUHUKHEHHS IHMEePMOGU — MAK 38aHOI NPOMINCHOI cucmemu, sky 8 1972 poyi nouas docnioxicysamu
Ceninkep. Y 36 513Ky 3 yum OnuUCano pisHUYIO Midc 080MA CYMINCHUMU MOBHUMU Asuujamu — Gocunizayiero i niamo. Ilepwia mae nocmitinuil
Xapakmep, Habazamo eagicue il NOOOIAMU, OCKIIbKU HASABHICMb HEYCBIOOMICHUX 1/A00 HENOMIYEHUX NOMULOK GUKIUKAE NOSABY NPOMINCHOT
MOBU, SIKA, 34 YCBIOOMAEHHAM MOBYS, MAE OYMU YiNbOBOIO MOBOIO, ajle HACNPABOi € nepexionoio cucmemoro. Ilnamo, y c6oio uep2y, — mum-
uacose sgue, sIKe MONCHA NOOOIAMU 3d YMOBU 3ACMOCYBAHHS NEBHOT MEMOOUKU Tl eheKmusHux cmpameziil HAGUAHHSL.

Knrwouoei cnosa: gpocunizayis, onanysanis opyeoi mosu oopociumu mosysimu (OAMIM), nepwa mosa (M1), opyea mosa (M2), inmep-
mosa (IM), nomuika, niamo, 8UCIO8IEHHS.

Introduction and relevance of current research. In terms of adult second language acquisition (ASLA) the contemporary field
of methodological study provides a variety of approaches and means, consequently giving beneficial background for protagonists
and antagonists of notable original concepts. Nevertheless, a certain set of questions to be investigated has remained relevant over
the last few decades, and the first one is How fo achieve a native-like level of proficiency in second language (L2)?
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In the era of digital society, when an average learner develops an intention to succeed in foreign language mastery in order to
keep up with the times, the priority is given to quick quality. This expectancy is «warmed» by accessed through the Internet numer-
ous distant learning programs, countless number of educational platforms, skilled via-Skype or face-to-face tutors and rather low
cost of internship in a country of a target language (TL). Digital learners use their devices to educate themselves everywhere, so that
it finally embodies principles of constant learning and distant education.

Students are overall aware how to set short-term and long-term goals in SLA. One way or another, all mentioned options of
education are welcomed as much as learners keep themselves full of enthusiasm. The only thing to be disappointed with refers to
decrease of tutor's role in current foreign language education process. It does not mean we intend to sound that prude and old-fash-
ioned, but a side effect of it comprises repeating and multiplying language errors, not recognized by learners. That is how fossiliza-
tion works. Therefore, in efforts to sound like native speakers students, to their surprise, can finally fall through.

This provokes the second question in SLA: Why is complete acquisition in L2 unachievable? And this issue is smoothly followed
by an enquiry for nature of difficulties. What is more, an accent should be put onto communicative skills, since poor lexical, grammar
and writing abilities tend to pass with natural process of persistent training.

From our experience in FLT we confirm, that an easiness of gaining new knowledge for highly-motivated elementary and
pre-intermediate students encourages further intentions to improve their skills. It will last till motivation is strong enough to inspire a
person to move forward step by step, persistently and scrupulously. Anyway, at some point of their pathway to naturalness in L2 they
encounter an unexpected obstacle — they make no progress in spite of significant efforts. As a rule, it mostly occurs at the upper-in-
termediate level of mastery, when learners are in danger of undergoing a plateau effect that lasts for uncertain period of time. Some
potential for learning of small superficial aspects of the language might still exist, for instance, vocabulary and grammar training, but
conceptual understanding of the material will not develop any further.

Comparing two foreign language learning phenomena — fossilization and plateau — from methodological point of view, we state
that the first one is much more difficult to be overcome, since making errors without awareness learners establish transitional version
of language, that should be target language, but actually is approximate sysytem. In scientific research field the more appropriate
name for this linguistic and psychological phenomenon is interlanguage, popularized by Selinker. Besides, fossilization has a per-
manent nature, while plateau is a temporary phase, which can be overcome by learners provided that they get subjected to certain
pedagogical techniques and effective learning strategies.

Scientific sources and publications review. In theoretical and practical aspects, the mentioned questions are under analysis
within current Methodological Study. The main aspects regarding nature and methodology of foreign language acquisition are clar-
ified by C. Faerch, Fan Yi, P. Foster, G. Kasper, P. Lightbown, S. Moras, A. Pawley, M. Saville-Troike, R. Schmidt, P. Skehan, D.
Slobin, M. Swain, F. Syder. An issue of fossilization in particular was investigated by Z. Han, J. Richards, C. Nakuma, O. Terence,
E. De Prada Creo, L. Selinker, D. Larsen-Freeman, M. H. Long, R. Bley-Vroman, R. Alonso Alonso, U. Lakshmanan, D. Birdsong,
E. Tarone. Nevertheless, the nature of fossilization in second language learning requires precise analysis due to the lack of consensual
opinion on this issue in research community. Therefore, the purpose of the present article is to clarify psycholinguistic peculiarities
of fossilization phenomenon, which are displayed in obstacles learners encounter at their upper-intermediate stage of gaining L2
competence.

Statement of the problem. When it comes to SLA, tutors are typically asked to help with spoken performance, more and more
often for professional purposes, such as business trips, negotiations and meetings with international partners, business in the Internet,
international virtual teams, dealing with e-commerce, answering business correspondence, since digital society goes global. Howev-
er, this successful advance to foreign language mastery in professional sphere is provided with intercultural competence in general.
In the current field of culture and language investigation the terms referred to intercultural competence are in demand: cultural intel-
ligence training, cultural sensitivity, cultural assimilation.

According to learners” opinion, the competence in listed categories of communicative performance will provide them with ability
to produce utterances of more complexity in order to sound/to be read as more advanced language users. For teachers, in their turn,
there is always a danger of classroom preparation, supporting learners with tools they do not know when, where and how to use.
In terms of Hall's conception, «people anywhere in the world master hundreds of what we came to call “situational dialects”, none
of which is the language taught in the classroom, more important, the classroom is the only place where the classroom form of the
language will be found» [4, p. 132].

The right solution for this challenge is to teach students how to perform the five aspects that are particularly relevant to an effec-
tive conversation performance: opening, turn-taking, interrupting, topic-shift, closing. Prepared for out-of-class dialogues, they will
escape discomfort from anxiety not to be understood while responding, even with unplanned communication, since «the essence of
cross-cultural communication has more to do with releasing responses than with sending messages. It is more important to release
the right response than to send the right message» [4]. It reveals the true learners’ expectations — naturally produce statements with
a high degree of native-like accuracy.

Willing intermediate level learners tend to estimate their experience as successful. For them, it seems they realize how target
language works itself: they comprehend a sense and true «mechanisms» of it, they are given magic clues to unlock any door in
cross-cultural communication. What is important, they are not afraid of making inference. Since this point they start combining to
make effective output of more near-native complexity, and they apply principles and rules of their native language to L2. Conse-
quently, they use a co-called interlanguage (or in different interpretations, a third language (L3), a translanguage, an approximate
system, an interlingual language, an idiosyncratic dialect).

According to Selinker's concept, a set of utterances, «produced when the learner attempts to say sentences of a target language,
<...> for most learners of a second language is not identical to the hypothesized corresponding set of utterances which would have
been produced by a native speaker of the target language had he attempted to express the same meaning as the learner». Since ob-
serving «that these two sets of utterances are not identical», we talk about «the existence of a separate linguistic system based on the
observable output which results from a learner's attempted production of a target language norm. This linguistic system we will call
interlanguage (IL)» [7, p. 214].
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This artificial «transitional» means of communication «collects» all the errors made by learners in more or less degree due to
grammar, terminological, phraseological or stylistic incompetence. This phenomenon of language fossilization was firstly introduced
and investigated by Selinker in 1972. Conditions of those language behavior occurrence can vary and are described by philologists
and psychologists, as follows: «Many of these phenomena reappear in IL performance when the learners™ attention is focused upon
new and difficult intellectual subject matter or when he is in a state of anxiety or other excitement, and strangely enough, sometimes
when he is in a state of extreme relaxation» [7, p. 215].

In fact, from time to time teachers are under pressure of students" irritation and even anger, when learners make efforts to analyze
one or the other lexical, grammar, stylistic phenomenon or process which do not occur in their native language. Therefore, on this
section straight learners’ language mind is under the force of comparison and transfer: a donor is L1, a target is L2, but, in fact, a true
recipient is IL, and that is how fossilization works.

At this point it seems relevant to distinguish adult SLA from children's learning. In adult learning, within communicative per-
formance, natural talent to express themselves in both monologue and dialogue utterances with a same rate of success in first lan-
guage acquisition (FLA) very often presupposes similar participants' expectancy in SLA. Under power of comparison and transfer
full-grown learners configure no meaning and choose no message other than the ones they want to convey, their language responds
accomplishing specified objectives, that is, in fact, a prominent goal of foreign language education.

Children here obviously have an advantage over adults. «This may be because children are in the process of creating new
categories all the time as they are learning new information and this option is natural, while adults are more used to consolidating
knowledge and seeking overall similarity. The result, in any case, would be for adults to inappropriately extend first language rules
(syntax, phonology, etc.) while children would not. The effect is that children would appear to be more successful language learners,
as indeed they are, but the reason for the difference is not because of maturational limits on language learning but because of stylistic
differences in learning at different times in life» [1, p. 132].

Typology or fossilized mistakes is capacious. The most common errors obviously refer to Phonology. If we compare with the
Ukrainian language, our experience in teaching Ukrainian students manifests incorrect pronunciation of English dental (or interden-
tal, that occur in some varieties of English) fricatives /d/ and /0/, bilabial consonants /p/, /b/, and /m/, glottal fricative /A/, velar nasal
/y/, labio-velar approximant /w/, retroflex approximant /;/, since they are absent in our native language. But it does not limit borders
of fossilization, at all.

Stylistic level of errors making is of a higher complexity to be overcome, stylistic incompetence becomes a real problem for
participants of educational process. Even trying their best, they, from time to time, sound too bookish or unreasonably formal. At
the earlier stage of target language acquisition spoken difficulties refer to incorrect use of prepositions, phrasal verbs, etc. But with
gained experience learners want to produce utterances with a high degree of accuracy and naturalness. To overcome those distractive
moments, teachers should involve students into a methods of asking and answering open-ended questions. This will prepare them
for productive communication, whether professional or small talk. «When the learner has a clear communicative need of using En-
glish, he is most likely to learn the language spontaneously and take active part in all learning activities. So the primary aim of the
classroom management must be creating positive situations that encourage and involve the learners in communication» [7, p. 29].

As mentioned above, fossilization errors could be way over irritating for learners. Unfortunately, wider use of authentic materials
(texts, listening activities, video resources) also causes a by-effect on learners. Students perceive, memorize and then adapt gained
mechanisms with the use of their native language principles, multiplying particular errors again and again. That is what scientists call
permanent fossilization. This affects learners in a very bad way, especially when they start noticing their constant faults. Learners
tend to escape communication with native speakers and feel more comfortable making a conversation with non-native interlocutors.

Selinker emphasizes five processes that become apparent in SLA in terms of fossilization: 1. Language transfer, when it is exper-
imentally demonstrated, that fossilizable issues are «derived» from the native language. 2. Transfer of training, if those fossilizable
issues are a result of identifiable items in training practice. 3. Strategies of second language learning, if errors are «a result of an iden-
tifiable approach by the learner to the material to be learned». 4. Strategies of second-language communication, if mistakes depend
on learner's identifiable approach to communication with native speakers of TL. 5. Overgeneralization of TL linguistic material, if
errors are produced as a result of a overgeneralization of Tl rules and features [7, p. 216 — 217].

Ipso facto, it should be noticed that in spite of argumentation, given in variety of scientific articles, there is still no consensus in
science community regarding to the existence of fossilization phenomenon. A number of researchers are skeptical about the existence
of'it. First of all, it seems to be difficult to identify true motives of certain errors in general, for the reason that phenomena of inter-
language and fossilization belong to the field of cognitive interdisciplinary scientific study, that is why they require integral approach
to methodology to be investigated. Secondly, a chance to count all presumable ILs and describe each of them comprehensively and
scrupulously goes beyond the power of modern science, since an approximate system can be derived from all existing languages.
Thirdly, it is unclear for methodologists what features are key ones to classify errors as those which occur as a result of language
fossilization.

All the same, philologists and psychologists are unanimous on the point that «the linguistic structure of our first language sets
important boundaries around subsequent linguistic structures that we attempt to learn. This means that first language acquisition is
fundamental and guides and influences second language acquisition» [1, p. 130], and this opinion is approved by current psycholin-
guistic study.

In order to demonstrate an effect of fossilization, S. Polskaya underpins the existence of fossilized errors on a base of data, ob-
tained through two-year experiment on L2 adult learners with B2 — C1 levels of the English language mastery. This experiment also
clarifies a very important question: What language structures/units/categories, aside from pronunciation (accent), do fossilization
processes typically spread at?

Participants were asked to complete written tests every term, that allowed to estimate errors frequency as much as their correla-
tion with various structures of language. For this task researcher selected the following language manifestations: articles (A), verb
tenses (T), third person singular forms (3P), discourse (D), lexical errors (L) and word order (WO). Consequently, after final test
she received almost unchanged indexes in all categories. For instance, 28% as compared with previous 29% in category A, 33% as
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opposed to 34% in category T, 7% and 8% accordingly in D-category. We share S. Polskaya ‘s assumption, made as a result or an
experiment, about the most influential reasons of fossilization: those are transfer of knowledge from L1, the lack of information about
the L2, overgeneralization of lexical units and expressions in L2 [9, p. 168].

Conclusion. To summarize all the mentioned aspects of fossilization, we resume, that this psycholinguistic process affects
students at their intermediate or higher level of L2 competence. Errors referred to perception of language input do not occur within
fossilization, while performance, related to native-like, natural, competent language output, requires special tutors® attention. Ma-
jority of errors appear in learners’ utterances when their attention is focused upon new and difficult task or when they get nervous.
Within learning for professional purposes, aimed at a high level of accuracy and naturalness, adult learners configure no meaning
and choose no message other than the ones they want to convey, their language responds accomplishing specified objectives. That is
why rather easily passing vocabulary and grammar obstacles at earlier stages of education, they make errors in conceptual thinking,
concerning foreign culture and language.

For that reason, both students and teachers should be aware of a danger of fossilization that comes together with increasing com-
petence. In this case, an effective approach for teaching should presuppose development of capacity to monitor errors in communi-
cative manifestations of other students as much as in their own language. A methods of developing those learners” abilities outlines
a perspective for our further research.
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