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THE PROBLEMS OF RAISING STUDENTS AWARENESS (MOTIVATION)
IN THE PROCESS OF FOREIGN LANGUAGES TRAINING

The article highlights the problems of junior university students’ motivation to studying foreign languages. These problems are vital
and widely discussed by scholars due to implementation of Bologna process. The author offers to understand the motivation as a process
that combines individual and situational parameters aiming to transform the subject situation into the relevant motive. The author proves
that the leading motive of the students should be awareness of the necessity of foreign language command for the successful professional
activity. But students are primarily influenced by the teacher’s motivation. Under this framework the levels of the teacher’s activity forming
is presented together with the framework of the motives study. On the basis of the references survey common classification of the motives
is considered as well as techniques that stimulate the process of communication. The examples are taken from foreign and Ukrainian
sources on methodology of teaching. These practical examples prove that communication centered training involves all language training
skills. The article contains strategies and examples the above strategies. In the conclusion the reasons that determine students’ motivation
are considered. It is proved that the most effective way of foreign language teaching is an interactive activity of a teacher and a student.
Systematic estimation, encouragement and consideration of students’ professional interests are key elements in the process.

Key words: awareness, motivation, stimulus, types of motivation, foreign languages studying, methods of foreign languages teaching,
students of non-linguistic specialities.

Yopuii Bipa Apocnasiena,
KaHOUOam neodazociyHux HayK, 0oyenm Kageopu iHO3eMHUX MO8 O NPUPOOHUYUX (haKyIbmemia
paxynememy inozemnux mos Jvsiscokozo nayionanbhozo yrisepcumemy imeni leana ®panka

MPOBJEMA NIIBUIEHHS CBIZIOMOCTI CTYAEHTIB 10 HABUAHHSI (MOTHUBAIIIT)
Y IPOLECI BUKJIAJIAHHSI IHO3EMHHUX MOB

Y cmammi tioembca mosa npo eadicaugy ponb Momusayii' y 6ugueHHi iHO3eMHUX MO8 CIYOeHMAaMu MONOOWUX KYPCI68 HEMOGHUX Che-
yianvHocme, po32isA0amMucs 20106Hi 6UOU MOMUBAYTT I CIMUMYI6 00 HABUAHHSA THO3EMHUX MO8, d MAKOXHC NO8 A3AHI 3 HUMU MeMOOUYHI
nioxoou i nputiomu. JJo800umucs HeoOXIOHICMb 8PAX08Y8AMU MOMUBAYIIO CIYOEHMIE, 00YMOBIeHy nepedycim npoghecitinum ni3HABANIbHUM
inmepecom. Ilooaemuvca po3enao piznux 6udie momusayii, a Maxoxic ii MAKCUMATbHULL BNIUE HA NIOBUWEHHS Pe3VTbIMAMUEHOCTI HAGYAHHSL.
Ha npakxmuunux npuxnadax nokasamo, sik Ha OCHOGI KOMYHIKAMUBHO-OPIEHMOBAHO20 HAGYAHHS [HO3EMHIl MOGI 5IK «NiOMOGI» cneyianb-
Hocmi 30IUCHIOEMbCA 83AEMO36 A3aHE ACNEeKMHe HABYAHHS I3 3ANYUeHHAM 6CIX 6U0i8 MOBIEHHESOT OisbHOCMI. B 36 43Ky 3 yum 00IpyHmo-
BYEMBCSL 6ENUKA ePEeKMUBHICIb SUPODIEHHS NPOOYKMUGHUX YMIHb Y CIYOEHMI8 HA 8iOMIHY 610 peyenmueHux YMiHb i HABUUOK, d MAKONC
3A0X0UeHHS 00 BUBHEHHSI NPOPeCIHOT THO3eMHOT MOBU, SIK 3ANOPYKU KOHKYPEHMHO30AMHOCMI HA PUHKY NPAYi.

Knrwwuosi cnosa: ycsioomnenns, momueayis, Cmumyl, 6U0U MOMUBAYii, GUEHEHHS NPOGeCiliHOI IHO3eMHOT MOBU, CMYOEHMU HEMOBHUX
cneyianbHocmell.

Implementation of the awareness raising or motivational stage at a university requires the correlation of the content of classes in
a foreign language, psychology, ethics in terms of focus on the culture of behavior, preparation of students for future professional
activities. In addition, it is necessary to form a positive motivation for cognitive activity of students in the process of learning a
foreign language since the motive is to inspire the activity and it directs the whole process.

The motivation to study a foreign language at a non-linguistic university has increased significantly as political, social and
economic, cultural changes in the country have identified new challenges for professionals, with the prospect of studying abroad, the
possibilities of personal communication with colleagues and the reading of special literature issued abroad. Hence, the tendency for
contemporary students is the interest in gaining knowledge of a foreign language, since there is an opportunity to study in another
country, to work on the Internet, to find the necessary information in foreign sources, to participate in scientific conferences, etc.

Students must clearly understand the need to learn a foreign language, feel the internal need for learning, because “learning
without motivation is ineffective” [1, p. 11].

In addition, first-year students need to learn information about professional culture because it determines the effectiveness of
their future activities. And for this purpose it is necessary to constantly replenish the vocabulary.

Professionally oriented English currently occupies the leading position in the field of learning foreign languages in connection
with integrational processes, which, although slowed down on the background of the complication of the political situation,
nevertheless, continue to develop in the new environment. Professional English is widely demanded, but, unfortunately, many
students are aware of this fact only at senior courses, when studying the discipline “foreign language” has already finished. Many
students have the opportunity to take part in double degree programs, to undergo training in foreign companies. But because of the
low level of proficiency in a foreign language, learners are not able to take advantage of this opportunity. Therefore, before starting
training it is necessary to investigate the students motives for learning a foreign language. A motive is understood as “a set of external
and internal conditions that cause the activity of the subject and determine its direction” [1, p. 162].
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Motivation is often defined as the psychological quality that leads a person to goal implementation. In domestic psychology
study of motivation has long traditions. Modern ideas about motivation come from the concepts of O. Leontyeva, S. Rubinstein,
D. Uznadze [2, 3, 4].

Uznadze distinguishes the concept of motive and purpose. The goal is an advance result that a person represents. The motive is
the stimulus for achieving the goal. Rubinstein believes that objects and phenomena of the outside world act not only as objects of
knowledge but also as peculiar behavior engines, as winners — certain impulses to action. He admits that the motive replaces one
character of behavior to another: less accepted to more accepted —and thus makes it possible to carry out certain activities. Rubinstein
considers the problem of how the motives that determine the circumstances change into something stable that characterizes the
personality as the basis in motivation.

In pedagogical studies motivation is considered as the most indisputable and studied factor in the success of learning in general
and the study of a foreign language in particular. It is the trigger for any activity, whether it is a labor, communication, or cognition.
Jacobson defines three types of learning motivation [5]. First, in his opinion, there is a motivation that can be called “negative”.
Under that type of motivation he understands the student’s drive, caused by the perception of certain inconveniences and troubles
that may arise if he/she does not learn (accusations from parents, teachers, and fellow students). Such motivation is unlikely to lead
to successful results. Secondly, the motivation, which is positive but also related to the motives that are not laid in the educational
activity itself. This motivation is in two forms. In one case, it is determined by the recognized personalities of social aspirations,
in connection with which learning is considered as a way to realize its purpose in life. A similar instruction in the study, if it is
sufficiently developed and occupies a significant place in the student’s personality, gives him/her inspiration to overcome difficulties,
to reveal patience and diligence. This is the most valuable motivation. However, if in the process of learning this guidance will not
be supported by other motivational factors, it will not provide maximum effect. The third form of motivation is determined by the
narrow personal motives of the student: the approval of people from his environment, the path to his own well-being, etc. Jacobson
states that the process of acquiring knowledge induces itself to study and the student experiences pleasure from the process and the
results of cognitive activity, the discovery of a new, the realization of his/her capabilities and abilities [5]. Consequently, the learning
motives are in this case with its goals.

There are a number of variables that until now were considered unimportant but, in fact, are involved in the successful study of
a foreign language. They relate to the subject and motivation, the desire to learn language, self-confidence, independence, personal
variables (the need for achievements, language skills, language strategies). But Gardner and Lambert believe that motivation is
a major factor in the implementation of all the variables that influence the process of learning a foreign language. In his view,
“language teaching strategies are likely to not work if the individual is not motivated to learn a language” [6]. The problem of
motivation is considered by the American scholar on the three sides — from the standpoint of the student, teacher and researcher
trying to understand the contribution of each side, in terms of motivation, in the process of learning a foreign language. During the
study, he concludes that an important contribution to the motivation process of learning a foreign language is, first of all, the student
himself/herself, and secondly — his/her environment, and then — such an important external factor as the teacher. The researcher’s
contribution to the success of a particular student learning a foreign language is minimal but he is able to understand the link between
factors that will help the student and teacher to achieve higher levels of success.

Modern Ukrainian researchers also investigated the problems of students’ motivation raise, including in the study of foreign
language. For example, Aristova states that the main criteria for motivation forming during foreign languages studying are the
presence of cognitive motives and goals, the presence of positive emotions that cause the learning process, the ability and desire to
learn, the ability and ability to apply the knowledge gained in practice. Based on a comprehensive consideration of these indicators,
the researcher has identified four levels of motivation for learning a foreign language: the level of motivation lack (negative internal
motivation of learning, embedded in the educational activities of the subjects of learning); low (negative external motivation of
learning that is outside the learning activities of the subjects); medium (positive external motivation for learning that is directly
outside the learning activities of the subjects) and high (positive internal motivation for learning, embedded in the learning activities
of the subjects) [7].

Shchukin believes that the principle of motivation is based on understanding the motive as encouraging activities related to
meeting specific human needs. It is important for the teacher to know the motives underlying students’ activities and to be able
to maintain a positive motivation for learning at a fairly high level. This can be achieved thanks to the expedient organization of
classes, in the process of which the interests of students, their motives of learning (cognitive, professional, etc.) are taken into account
as much as possible. It is important to create the students’ emotional and positive attitude towards the learning process. And this
largely depends on the individual and personal ideas of students, the pedagogical skill and behavior of the teacher in the classroom,
the methods and technologies of learning, which he/she uses (collective forms of work, role-playing games, watching videos). An
important role is played by intrinsic motivation, when students’ activities are directed to study the content of the subject and mastery
of this content (cognitive motivation), to use the language for professional purposes (subject and functional motivation), to watch
movies, to get acquainted with the sights of culture (entertaining and cultural motivation), the use of language to increase general
education (educational motivation), etc.

Consequently, they distinguish external and internal motivations. The internal depends on the internal environment (teacher,
training group, circumstances or envirinment). External motivation is proved by the importance of information about the language
being taught, its culture and history, the awareness of the importance of language to meet needs. It is important for the teacher to
know and understand the needs that students are guided by, and he/she must constantly support the motivation of learning at a high
level [8].

According to Galskaya and Geez concept, a linguistic personality is a multilayered set of linguistic abilities, wit, ability to
perform speech acts of varying degrees of complexity, actions that identify and characterize the motives and goals that determine
a person’s development, behavior, and control his or her text producing and, in the end, ultimately determine the hierarchy of
understanding and significance in the language of the model world. It means that the process of learning a foreign language should
create conditions that provide the student with the opportunity:
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« freely display all mental operations and actions;

* use language tools to meet personal needs;

* overcome so-called language barriers and obstacles.

In addition, researchers insist that learning a foreign language should stimulate students’ high personal motivation to speak and
learn the language. Free use of language is not a complete assimilation of these language means. It does not mean their quantity but
their quality that allow a person to successfully communicate [9].

The system of managing the forming of motivational mechanisms for learning a foreign language will not be effective unless
the educational process creates favorable pedagogical conditions for students’ creative learning activities, self-realization of their
personality. According to Grishkova, “The student’s realization of his/her creative opportunities and personal development are
possible only under the following psychological and pedagogical conditions:

» creating educational pedagogical situations that encourage students to become aware of their image-self and adequate self-
esteem,;

« the advantage of dialogue over the monologue in the communication of the teacher with the students;

« forming the situations of success and a positive self-concept of the student;

* “technologicalization” of the process of learning a foreign language;

* changing the position of the teacher in relation to the student [10].

Setting objectives. The issue of education quality management in the organization of the educational process in the discipline of
“Professional English” requires the obligatory consideration of motivational mechanisms which are powerful factors that stimulate
the process of its learning by students.

Presenting the main information. While analyzing different points of view the author tries to understand the main incentive
can encourage the student to work fruitfully on mastering a foreign language. This can be a powerful source of motivation and how
to make the external motivation grow into a stable internal one. The answer to this is obvious. It is the mechanism proposed by
the Bologna Process. It lies in the fact of practical implementation of a foreign language during the study or prospective potential
employment and employment not only abroad. Practical implementation of this is in the fact that the intelligent student will first of
all undertake the study of a foreign language not only in the audience but also independently learn the material from the language,
knowledge of which, probably, will open to him/her new opportunities for future successful life, maximum creative and personal
realization. But the teacher should remember that it is not enough to outline to students the practical purpose of using their knowledge.
It is also necessary to constantly support the students desire to learn and improve their knowledge.

If motivation is natural for “Foreign language” learning as the discipline in a linguistic university then, as a rule, in non-
linguistic higher education institutions, in the absence of a real linguistic environment, artificial motivation is urgently needed. The
purpose of the teacher is not only and not so much to get the students acquainted with the subject in the first lesson, how much to
interest them, to create conditions for intensifying cognitive activity, to arouse the desire for it. To realize and promote this goal the
teacher should use the following tools: a) the organization of information and meetings of both senior and graduate students, which
is a benchmark of success in the professional field. This can prove that not only professional knowledge but also a high level of
language proficiency have enabled them to achieve their goals; b) creating an environment where knowledge of a foreign language
is considered prestigious and students would see real opportunities to increase their level of knowledge; c) activation of students’
independent work by engaging them in national and international language conferences with the purpose of understanding that the
knowledge of the language gives the opportunity to be aware of the latest developments in science, profession and life in general.
A very important role is played by the personality of the teacher, his general and professional culture and pedagogical skills at this
stage. It is in this case that he is able to formulate the proper goals and motives of learning, set the tone, show the direction of the
educational movement, determine the individual approach of educational activity for each student.

The teacher is the main participant in the learning process. He/she organizes and directs it. In the modern methodology, a student-
centered approach has become widespread. Its essence is to maximize the transfer of the learning initiative to the student, which
creates partnerships between the teacher and the students during the classes and maximizes the personal potential of students through
a special organization of study. But the main role of the teacher is to manage the learning process, master individual learning tasks,
etc. The peculiarity of the organizing the process of training in a foreign language is that the learning is not in the mother tongue but
in the language being learned, the acquisition of which involves the solution of two problems: mastering the language system and
mastering the means of its practical use in various communication situations. Successful decision-making depends essentially on the
teacher’s professional training and teaching skills.

Teacher professionalism is often also a motivating mechanism for students to learn a foreign language. It requires a high level
of knowledge of its discipline, psychological orientation to pedagogical activity, perfect knowledge of pedagogical technologies, the
ability to identify and effectively use the abilities and individual characteristics of the student. In addition to the teacher’s functions,
pedagogical abilities are of great importance for the effectiveness of pedagogical activity. Abilities are the individual characteristics
of the teacher, which largely depends on the nature and quality of knowledge, skills, as well as the success of a particular pedagogical
activity.

It is necessary to underline the role of the professional and pedagogical qualities of the teacher which help to increase the
student’s motivation in learning a foreign language, and the availability of which provides optimal opportunities for managing
the quality of the educational process. Among them we can distinguish: general and pedagogical erudition, pedagogical thinking,
observation, wit and flexibility of thinking, reflection, pedagogical foresight (pedagogical prognosticism).

As it has been mentioned above, the Bologna Process facilitates the emergence of new, additional sources of motivation in
learning a foreign language of professional communication. Students have the opportunity to choose the best higher education
institutions in Europe and continue their studies in the professional field. Some universities in Ukraine that are aware of the prospects
that the Bologna Process opens have switched to teaching general and special subjects in English. This partly solves the problem
of further education and employment of students abroad. Lviv National University named after Ivan Franko is among them. In
addition, the department of foreign languages offers its students a more advanced study of English through their parallel studies at
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the correspondence course department of the specialty “Translation”, since the student is unable to study in two full-time specialties
at the same time. Thus, in parallel with his main specialty, he/she receives a bachelor’s degree in technical translation. It is clear that
this requires high organization of the student himself/herself and dedication of time to master the language material independently.
But there are enough examples of successful combination of full-time and part-time students.

The content and technology of teaching a foreign language must meet the current interests and meet the needs of the student, that
is, to reproduce the environment closest to real life and for this purpose the foreign language teacher should show greater interest in
the specialties of students of the faculties they serve, be knowledgeable in major in relevant industries. It is necessary to constantly
keep in touch with the professors of special departments to determine the actual issues of the student’s profession. Textbooks
are of particular importance for the activation of students’ independent cognitive activity, tutorials and audiovisual learning aids.
Departments of foreign languages are working on the creation of methodological materials and terminological dictionaries in order
to activate students’ independent work and increase its efficiency.

The educational system prepares the economists for work not only in the near future but also in a fairly distant future. The
detailed conditions and nature of these activities are even difficult to predict today. Therefore, the choice and justification of the
content of education, including learning a foreign language, should also perform some predictive function. This means that the
teacher of each discipline should orient himself/herself and orient the students not only to its narrowly utilitarian role but also to the
prospects of effective use of the acquired knowledge, skills and abilities in future activity, the forming of their ability and internal
need for constant self-education, self-education and self-improvement throughout the active working life.

The goals of any education can only be successfully achieved through active self-study and student self-education. It (education)
is capable of providing constant growth of professional qualification and self-improvement of a specialist, promotes perfection of his
style of activity, encourages creative search. Therefore, the task of “higher school” is to educate a specialist who is able to constantly
improve his/her professional skills. Therefore, the task of the teacher is not only to transfer certain information to students but, first
of all, to teach them the means of independent action to obtain and comprehend new information, its practical application.

In addition, there is a long-standing problem for many foreign language teachers: the desire and the need to give students
everything as soon as possible. But all the time, we forget that we teach not linguists but specialists who are only users of the
language. Therefore, it is necessary to clearly set the goals and objectives of a particular course and try to fulfill them, selecting
everything that is necessary and methodically appropriate. It is necessary to learn to prioritize and to reject the secondary, to teach
students to use the acquired knowledge, to form in them the habit of working independently. It is well-known that the learning
material is better learned and the skills of cognitive activity are formed more intensively by students during their independent work.
The positive results obtained from its implementation become a powerful motivational factor for further deepening and improvement
of knowledge, skills and abilities.

Each student in the group is an individual. He/she has his/her own unique structure of abilities, advantages in choosing certain
topics, problems, types of activities. For greater efficiency of independent work in practical classes the teacher uses individual tasks,
during which he takes into account the level of preparation of each student and actually conducts individual work with him/her.
The teacher, taking into account the individual features of the student’s development, provides him/her with a successful promotion
in mastering his native language. The individual approach creates a peculiar mechanism of cognitive resonance that significantly
enhances the student’s foreign language learning motives and adds confidence in his or her abilities. At the same time, since learning
a foreign language is an aggregate of equivalent processes, every student should be aware that the qualitative result of his/her work
on mastering the language is determined primarily by his or her own efforts and aspirations. Together with the teacher, he/she is
responsible for the success and quality of the learning process.

The problem of students’ motivation to perform independent work with language materials becomes more and more acute each
year, especially in the context of reduced classroom time for learning foreign languages in higher technical education institutions.
Indeed, today, their curriculum provides only four hours a week for the first year of study, which is clearly insufficient and cannot
provide for the achievement of their study objectives.

Conclusions and prospects for further research. The success of achieving a good command of a foreign language is the need
to ensure continuous learning process in Professional English in the institutions of higher education. According to the National
Program on the discipline “Professional English” to achieve the level of B2 + it is required 270 hours of classroom and 120 hours
of individual work of students [11]. But really the situation is the following: that students learn the language during the first and the
second year only and the number of classes is 80, individual work — 126. Moreover, after studying the course, there is a two-year
break and then those who come to gain Master Degree complain that two years out of the language negates all previous efforts of
teachers and students themselves. The phenomenon of language is that it does not forgive oblivion. It is impossible to learn the
language and then to forget about it and at the right moment of life to “pull” it from the memory bins and communicate qualitatively.
Language requires regular training.

So, the challenge is how, if not to improve, at least maintain a decent level of command of the language. How to help a student
who wants and is able to study not lose the level that teachers have shaped over the years? How to maintain the incentive and effort
spent to reach this level?

If a teacher is unable to increase the amount of classroom time he or she may be obliged to direct students to effective systematic
independent work in the field of language training. At the same time, an interesting motivational mechanism is the work with foreign
texts in the specialty in scientific and economic journals and monographs, which is necessary for the fulfillment of certain tasks,
coursework, speeches at practical and seminar classes, preparation of a scientific article or report at a scientific conference. The
concept of students’ individual work can be regarded as a specific type of educational cognitive activity. The student independently,
under the action of his/her own motives, evaluates the subject of activity, determines the overall purpose and specific tasks, selects
the most appropriate means of solving them to achieve the desired result, exercises the necessary self-control. But it should be noted
that this type of activity, as an independent activity, causes a lot of difficulties for students.

Therefore, it seems advisable to plan all the time devoted to learning English in professional communication so that students
can maintain this level within two years of completing the compulsory language study, and teachers can control it. In the second,
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third and fourth courses of study for those full-time students who intend to pursue graduate and postgraduate studies are advised
to introduce a so-called supportive (or correlated) English language course in correspondence. In August and September students
aiming to further study English in professional communication will have the opportunity to attend tutorials, where they will receive
tutorials from teachers designed for self-study. That requires learning a certain material and mastering new language skills. But the
teacher gives the theoretical part and practical advice on self-discipline. During the modular week, in the middle of the semester,
students submit completed tests, meet in consultancy regular meeting with the teachers, receive a credit score and receive a new test
assignment. During the winter examinations, the procedure is repeated, and so for the next four semesters. So, we are convinced
that such a system of combining full-time study with correspondence will be a good motivational element of maintaining students’
interest in learning a foreign language, especially for those students who are focused on practically significant results of its use and
not only on mastering a certain knowledge.
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