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THE FACILITATIVE APPROACH FROM THE POINT
OF VIEW OF COGNITIVE PSYCHOLOGY

Therefore, the facilitative approach emphasizes that a person contains remarkable resources for self-knowledge, change
of one’s self-concept, purposeful behavior, and complete mastery of these resources becomes possible only if a positive
microclimate is created in a social group, that the phases will foster the formation of psychological settings.

The using of the word of foreign origin ‘facilitation” is explained, first of all, by the fact that it has been included into
the psychological and pedagogical conceptual paradigm since the second half of the 20" century, and we understand it as
providing assistance to the person, to the client.

Materials and methods. The following theoretical methods of the research were used to solve the tasks: categorical,
structural and functional methods, the methods of analysis, systematization, modeling, generalization.

The reform of the educational system should be based on the restructuring of the constant personal preferences of a
teacher, which are exploited in the processes of his/her interpersonal interaction with pupils. The scientist identifies three
basic directions of the teacher-facilitator. The first is “truth” and “openness”; the second instruction is described in terms
of “acceptance” and “trust”; and, finally, the third attitude correlates positively with “empathic understanding”.

It was proved that if teacher adhere to those guidelines (or accept them as personally significant), we would have
to deal with a special interpersonal (group) process that would lead to significant personal changes in the process of
communication of participants.

The process of facilitation at the process of studying cannot be understood in a simplified way. Involvement in the activity
and learning consciously are quite different things. The action, if it is imposed by a team of methodologists and teachers is
carried out under pressure on a pupil, then it is perceived out of any sense as a so-called “temporary” need.

In Cognitive Psychology the following attributes of the person are: his/her consciousness and activity; attributes of the
person’s psyche — subjectivity, activity, adaptability; attributes of the consciousness — experience, knowledge and attitudes;,
activity attributes — activity, awareness, commitment, motivation and so on.

Consequently, the concept of “facilitation” reflects conscious and purposeful activity as a phenomenon peculiar to the
teacher at the first place. Thus, it is possible to distinguish the attributes of facilitation: 1) the activity,; 2) the subject of the
activity; 3) the functions of the subject; 4) functions of the activity; 5) motives of the activity,; 6) the purpose of the activity;
7) ways of performing the activity; 8) the subject of the activity, 9) methods of realization of the activity, 10) means which
are relevant to the implementation of the activity; 11) the result of the activity.

Thus, the components of facilitation were identified. The first component of facilitation is authenticity, “naturalness”,
sincerity of the person. The more the teacher is “personal” or “subjective” in relationships with the students, the less he/
she will try to “fend off” from the pupils, the more degree is that the students will strive for constructive personal change.
Authenticity (or “naturalness”) means that the teacher is openly “living” the feelings and attitudes that take place in the
moment of cognitive activity and interpersonal interaction.

Another component of facilitation is congruence. If in a case of empathy we are talking about empathy with another
person’s emotional state, then in the case of congruence it is about experiencing his/her own feelings, about people’s
openness to themselves and to other individuals. Congruence is understood as authenticity, openness, honesty, we consider
this quality as necessary and sufficient condition for effective interpersonal contact and mutual relations (also with empathy
and unconditional positive acceptance).

Another component of facilitation is empathic understanding. The latter implies that the teacher quite accurately
perceives the feelings, personal meanings experienced by the student, and begins to communicate with him/her in terms of a
complete understanding. Ideally, the teacher penetrates so deeply into the inner world of the other that he/she can not only
grasp the meanings of another person, but also capture them, and in addition, can capture the meanings that are fixed inside
the context. Consequently, facilitative interaction is a rather specific, active kind of transition of behavioral patterns into
stable sense structures that provide a change in the personality of both the student and the teacher.

Key words: the facilitative approach, Cognitive Psychology, self-knowledge, functions of the activity, motives of the
activity, the purpose of the activity, ways of performing the activity, the subject of the activity.

Xynasuesa Harauis OJiekcanapiBHa,
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Y cmammi 3aznaueno, wo gacurimamueruil nioxio HA20IOULYE, WO THOOUHA MICIMUMb HEAOUSKI pecypcu Oisk CAMONI3-
HAHMA, 3MIHU KOHYenyii c60€l 0cobucmocmi, yinecnpsamo8anoi nogedinku mowjo. /[ nogHo2o 080100IHH YUMU pecypcamu
6 CepeOHix 0C8IMHIX 3aK1a0ax mpeba cmeopumuy NOIUMUSHUN MIKPOKIIMAM Y COYIaNbHIl 2pYni, AKUll cnpusmume ghopmy-
BAHHIO NCUXONOSTYHUX HACMAHOBIEHD WUKOIADIE.

3asnaueno, wo pegpopma ocgimnvoi cucmemu mae 6azysamucs Ha nepedyoosi 0cobucCmux ynooobans yuumens, exc-
NAYAMOBAHUX Y NPOYECAx 1020 MINCOCOOUCMICHOT 83aeMOOIL 3 YuHAMU. Buokpemnroemo mpu ocnosHi acnekmu guumers-
Gacunimamopa. Ilepwuii — «npasoay ma «8iOKpumicmoy; Opyeuili aCneKm eKCHIiKyemvCsa 8 MepMIHAX «NPULIHAMMAY ma
«008ipay; i, Hapewimi, mpemiil acnekm NO3UMUEHO CNIBEIOHOCUMbCA 3 KEMNAMIUHUM PO3YMIHHAMY.

byno 0o6edeno, wo saxkou guumenb 00OMpPUMYBABCS YUX ACNeKmie (a00 Npuiinas ix K 0coOUCMICHO 3Hauywi), mo 6in Ou
BUKOPUCTNOBYBAB HA YPOKAX CReYyianbHi hopmu poObomu 3 YUHAMU, CIPAMOBAHI HA OPLAHI3AYII0 MIKCOCODUCMICHUX (2pYno-
8UX) npoyecis, sAKi npusgenu 6 00 Cymmesux 0CoOUCMICHUX 3MIH Y npoyeci CNiKY8AHHS YUACHUKIS.

Ipoyec ghacunimayii nio uac naguanns ne modice 6ymu 3pO3yMIIUM Y CnpoujeHomy uensioi. [Josedero, ujo nposadumu
OIANLHICMb MA YCEIOOMIEHO HABLAMUCS — Ye 308CiM pisHi peui. [is, sikwo iT Hae s13y€ KOMaHOA Memooucmis abo euUKIAda-
4ig, 301UCHIOEMbCA NIO MUCKOM HA YUHSL, | Ye CRpUMamumyms K max 36aHy « mumyacogyy nompeoy.

YV koenimuseHiti ncuxonoeii excniiko8ano maxi 03HAKU A0OUHU, AKI mpeba epaxosyeamu nio yac opeanizayii pacuiima-
MUBHO20 HABUAHHS: CEIOOMICMb CYO €KMA HABUAHH MA 1020 AKMUBHICIb, aKMyanizayis ampuOymie NCuxiku toOuHu —
YO’ EKMUBHICMb, AKMUBHICMb, NPUCMOCOBAHICb, AKMYANI3ayis ampudymie c8i0oMoCmi — 00C8i0, 3HAHHS MA CIMAGIEHHS,
akmyanizayis ampubymise OisibHOCMI — AKMUBHICb, 0DIZHAHICIb, NPUXULLHICb, MOMUBAYISA MOWO.

Busnaueno, wo gacunimamusnuii nioxio Hazoroutye, wo MOOUHA 8MILYE HeabUAKI pecypcu Osi CAMONI3HAHHA, 3MIHU
enacHoi A-xonyenyii, yinecnpsamo8anoi noedinKu, a Yiikosume ONaAHYS8AHHs YUMU PeCyPCAMU NOCMAE MONCIUGUM TUULE 6
MOMY BUNAOKY, AKWO 8 CYCHINbHIL SpYNi CIBOPEHO NOZUMUGHUL MIKDOKTIMam, wo gacurimysamume CIMAaHOGIEHHA NCU-
XonoeiuHux Hacmauosnensb. Omoice, noHammsa «pacunimayiny 6i000padxscye YceioomieHy i Yinecnpamoeary OiAlbHICHb
aK Asuwye, eracmuse nepedoscim suxiadadesi. Omoice, MOXCHA SUOKpemumu ampubymu gacunimayii: 1) OisnvHicme,
2) ¢y6’ekm Oistibnocmi; 3) Qyuxyii cy6’ekma; 4) @yuryii disavnocmi; 5) momueu Oisitbrocmi; 6) mema OisibHOCHII;
7) cnocobu 8uxkoHauHs disibHocmi; 8) npedmem disinbHocmi;, 9) memoo peanizayii disavnocmi,; 10) 3acobu, akmyanvui 0is
peanizayii disnvnocmi,; 11) pesynvmam OisibHOCH.

Buokpemneno komnonenmu gpacunimayii. Ilepuwium komnonenmom gacunimayii € cnpagicHicms, «RPUPOOHICIbY, wju-
picmb ocobucmocmi. Lo b6inbuioro mipoio nedazoe 6yde cam coboio y 83aEMOCMOCYHKAAX 3 VUHAMU, WO MeHue 8IH HaMA2a-
MUMembCsi «8i020pooUmuUCcsy 6i0 yuuia, mo Oilbul IMOBIpHUM OYOe me, Wo YuHi 6Y0yms NpasHymu 00Csemu KOHCIMpPYKmueG-
Hux ocooucmicHux 3min. CnpagarcHicms (a0 «npupoOHicmb») 03HAYAE, WO Nedazo2 BIOKPUMO HIOU «NPOAHCUBAE» NOYUYINM
i HacmanoeaeHHs, SKI MAloMb Micye 8 yell MOMeHM Ni3HABANbHOIL OISIbHOCIE Ma MIJCOCOOUCMICHOI 83AEMOOIT.

1]e 00HUM KOMROHEeHmMOM acunimayii € KoHepyeHmHicmb. 3a3HaAUeHO, WO AKWO0 6 pasi eMnamii demvcs npo chienepe-
JHCUBAHHSA eMOYIUHOMY CIMAHOGT IHWOT TIOOUHU, MO 8 PA3i KOHZPYEHMHOCI — NPO NEPENCUBAHHS BLACHUX NOYYMMI6, Npo ix
8iOKpumicms sk 08 cebe, max i 0 iHwux aooei. KonepyeHmuicms po3yMieMo K CApaBi#CHICMb, 6I0KpUMICMb, YeCHICMb,
MU B8ANCAEMO YIO AKICMb ROMPIOHOIO | OOCMAMHBOIO YMOBOIO eeKMUBHO20 MINHCOCOOUCTICHO20 KOHMAKMY MA 63AEMOC-
TMOCYHKIG (NOPAO 3 eMNAMIcio i 6e3yMOGHUM NOZUMUBHUM NPULIHATNMAM,).

IHwum komnonenmom pacunimayii € emnamiiine po3yminus. OCmManHe MAe Ha y8asi, wo nedazoz d0CUmMs MOYHO CRPUII-
MA€ NOYYmMmsi, 0COOUCMICHI CMUCTU, nepexcumi yuHem, i pO3NOYUHAE KOMYHIKAYIIO 3 HUM i3 NO2AA0Y YITKOBUMO20 PO3YMIH-
Hs Knienma. B ideanvhomy unadxy nedazoe max 2iubOKO NPOHUKAE 00 HYMPIWHBO2O CEIMY IHUIO20, WO MOdce He uule
VCBIOOMIMU CMUCIU THULOT 0COOUCMOCTI, A Ti ONAHY8AMU HUMU, KPIM MO20, MOdCe ONAHYSAMU CMUCIAMU, PIKCOBaAHUMU
nosa mesicoro. Omarce, hacunimamueHa 63aemoois — ye 00Ccums cneyuiuHull, akmusHuil pizHoOBUO Nepexo0y NOBEOTHKOBUX
namepHie y CMIUKI CeHCO8l CMPYKMypu, wo 3abe3neuyioms 3MiHy 0coOUCmocmi aK WKoIsApa, Max i camozo nedazoza.

Knrouogi cnosa: pacunimamuenuii nioxio, KO2HIMueHa NCUX0N02isl, CAMONIZHAHHS, QYHKYIT OisIbHOCME, MOMUBU Oislib-
HoCcmi, Mema OisIbHOCTI, CNOCOOU UKOHAHHS QIsIbHOCT, npedmem OISIbHOCHI.

The background of the problem. The using of the word of foreign origin “facilitation” is explained, first of
all, by the fact that it has been included into the psychological and pedagogical conceptual paradigm since the
second half of the 20" century, and we understand it as providing assistance to the person, to the client.

Therefore, the facilitative approach emphasizes that a person contains remarkable resources for self-
knowledge, change of one’s self-concept, purposeful behavior, and complete mastery of these resources becomes
possible only if a positive microclimate is created in a social group, that the phases will foster the formation of
psychological settings. But the facilitative approach was not considered in the paradigm of Cognitive Psychology,
so it is the subject of our research.

A brief description of the latest researches and publications on the topic. In the paradigm of Cognitive
Psychology as C. Rogers thinks, the reform of the educational system should be based on the restructuring of
the constant personal preferences of a teacher, which are exploited in the processes of his/her interpersonal
interaction with pupils. The scientist identifies three basic directions of the teacher-facilitator. The first is “truth”
and “openness”; the second instruction is described in terms of “acceptance” and “trust”; and, finally, the third
attitude correlates positively with “empathic understanding” [9; 10].

So, D.H. Day points out that, if the teacher adheres to these guidelines (or accepts them as personally
significant), we will have to deal with a special interpersonal (group) process that will lead to significant personal
changes in the process of communication of participants [4].

As B.A. Fisher came to understand what content in a great degree facilitates the psychotherapist’s personal
preferences, he/she increasingly became aware of what exactly facilitates the personal precepts (teacher is
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regarding the use of the methods of teaching and training of the pupil). B.A. Fisher was increasingly interested
not in the methods and forms of the activity in the classroom, nor in the content of education at all, which
would form the basis of becoming a meaningful, productive and fairly independent pupils’ learning. Just as the
successful implementation of these guidelines in psychotherapy leads to the understanding of the principles and
features of the organization of interpersonal communication of the therapist and the client, so does the facilitative
plan becomes relevant in pedagogical relationships between the teacher and the pupils [5].

Facilitation can be understood in the psychological literature as a specific activity of a subject to the laws
of the attributive analysis proposed by J.A. Fodor, M. Garrett & T.G. Bever [6, p. 37]. Such analysis creates a
certain algorithm of actions of subjects of interpersonal interaction, in view of which each concept reflects the
phenomenon, and the concept model, at the same time, reflects the concept itself. The activity of concepts of this
model and the model of the phenomenon of facilitation are not the same definitions. The concept should reflect
the attributes, components, functions and the structure of the phenomenon. The concept model may reflect, for
example, only the attributes of a phenomenon and their structure, noted by R.W. Gardner, D.N. Jackson & S.
Messick [7].

Thus, it is possible to distinguish certain components of the facilitation that create such a microclimate in the
stuff that will provide personal growth and development. The first and the foremost there will be a facilitative
interaction between a therapist and a client, a parent and a child, a leader and a group, a teacher and a student, a
manager and a subordinate one. In fact, these conditions are also relevant in any situation, the purpose of which
is the development of the person.

According to the actuality of this article, the purpose of it is:

1. To determine the components of facilitation, to describe and to analyze it.

2. To distinguish the attributes of facilitation.

3. To show how to provide facilitative interaction at the lessons of the English lessons we’ll propose some
exercises for pupils which describe the activity with the text.

Materials and methods. The following theoretical methods of the research were used to solve the tasks:
categorical, structural and functional methods, the methods of analysis, systematization, modeling, generalization.

Presenting the main material of the research. The components of facilitation were identified. The first
component of facilitation is authenticity, “naturalness”, sincerity of the person. The more the teacher is
“personal” or “subjective” in relationships with the students, the less he/she will try to “fend off” from the pupils,
the more degree is that the students will strive for constructive personal change. Authenticity (or “naturalness”)
means that the teacher is openly “living” the feelings and attitudes that take place in the moment of cognitive
activity and interpersonal interaction [1].

Another component of facilitation is congruence. If in a case of empathy we are talking about empathy with
another person’s emotional state, then in the case of congruence it is about experiencing his/her own feelings,
about people’s openness to themselves and to other individuals. Congruence is understood as authenticity,
openness, honesty; we consider this quality as necessary and sufficient condition for effective interpersonal
contact and mutual relations (also with empathy and unconditional positive acceptance) [2].

The term “congruence” was explained by C. Rogers to describe the dynamic state of the psychotherapist,
which intersected the various elements of his/her internal experience (emotions, feelings, aspirations, wishes,
etc.) that were sufficiently adequate, undisturbed and free to “live”, were aware of and expressed directly in
the process of the activity with a client. In the case of congruence (and in contrast to empathy) it is about the
psychotherapist’s experience of his/her own feelings, about his/her openness to himself/herself and to others.
Congruence is a process of invaluable acceptance and awareness by a person, of his/her own real and actual
feelings, experiences and problems with their further speech explication and reproduction in new behavioral
patterns that positively influence other people interaction (or, in other words, they are explication of a subject to
human principles and characteristics). Congruence, however, is a rather dynamic state in which a person feels
himself/herself the most free and authentic about himself/herself and other people, without a feeling to need
the use of psychological protections. Congruence takes place when our inner feelings and experiences are quite
accurately reflected in our consciousness and reproduced in our behavior, when we can be perceived and seen
by who we really are [9].

It was noted that another important component of facilitative interaction is the acceptance of his/her own
personality and the personality of another person, to take care of another person, and, even in the case of
acknowledging the shortcomings of another one, to show positive acceptance of that person. When the teacher
feels positive, not superficial attitude towards a pupil, despite even some of the negative points that may occur in
the educational process, a positive facilitative interaction in this case can take a place [3].

Facilitation involves allowing the pupil to delve into any of his/her immediate experiences — even sad,
abusive, feelings of indignation, fear, anger, courage, love or pride. In this case, facilitative interaction takes the
form of unhelpful care. When the teacher recognizes the pupil as holistic one and is not in the light of certain
prerequisites, facilitative interaction becomes quite plausible.
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Another component of facilitation is empathic understanding. The latter implies that the teacher quite
accurately perceives the feelings, personal meanings experienced by the student, and begins to communicate
with him/her in terms of a complete understanding. Ideally, the teacher penetrates so deeply into the inner
world of the other that he/she can not only grasp the meanings of another person, but also capture them, and in
addition, can capture the meanings that are fixed inside the context. Consequently, facilitative interaction is a
rather specific, active kind of transition of behavioral patterns into stable sense structures that provide a change
in the personality of both the student and the teacher [8].

Consequently, the concept of “facilitation” reflects conscious and purposeful activity as a phenomenon
peculiar to the teacher at the first place. Thus, it is possible to distinguish the attributes of facilitation: 1) the
activity; 2) the subject of the activity; 3) the functions of the subject; 4) functions of the activity; 5) motives
of the activity; 6) the purpose of the activity; 7) ways of performing the activity; 8) the subject of the activity;
9) methods of realization of the activity; 10) means which are relevant to the implementation of the activity;
11) the result of the activity (Fig. 1).
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Fig. 1. The structure of cognitive activity of pupils at secondary schools

So, to show how to provide facilitative interaction at the lessons of the English lessons we’ll propose some
exercises for pupils which describe the activity with the text.
Fragment 1.
Stage 1. Post-text exercises to check the basic text information. Aim: To check the understanding of the main
content of the text.
Method 1: Use cross-selection text.
Teacher: So, you have read the essay “Life at College”. Now we’ll check your comprehension. Here is the
matching test. You are to match the beginning of a sentence with its ending (5 minutes for the test).
1. Universities in Great Britain choose their students...
2. For all British citizens a place at university...
3. The grants cover...
4. If the parents do not earn much money...
5. Most 18 and 19 year — olds in Britain...
6. Anyway, the three university terms...
7. The first year university students...
8. During the first week all the clubs and societies ...
9. The freshers are learning how difficult it is...
10. In Oxford and Cambridge the study system is based...
a) tution fees and some of the living expenses.
b) their children will receive a full grant.
¢) are farely independent people.
d) after interviews, and competition for places at university is fierce.
e) brings with it a grant from Local Educational authority.
f) are called freshers.
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g) to change from a school community to one of many thousands.

h) entirely around such tutorials which take place once a week.

1) are only ten weeks each.

J) hold a “‘'freshers’ fair” during which they try to persuade the new students to join their society.

Key (1d; 2e; 3a; 4b; 5¢c; 6i; 71 8j; 9g; 10h)

The test is checked immediately after it was proposed to pupils (after time the teacher gave for its doing),
thus, the pupils are immediately asserted. The test is performed in the absence of more than one error. Based on
the test results, the teacher concludes if the pupils understand the correct statements of the basic facts.

Method 2. Selection of information, reading the sentences aloud and translating them into the Ukrainian
language.

Teacher: I see you understand the essay. Now try to find as quickly as possible the sentences containing
information about freshers. Read them aloud and translate into Ukrainian.

Pupil 1: (reads) First year university students are called “freshers”, (translates). Cmyoenmis nepuioeo Kyp-
¢y yHisepcumemy nasusaiomo ‘‘freshers”.

Pupil 2: (reads) Often freshers live in a “Hall of Residence”, or near the college campus. (translates).
Yacmo nepuoKkypCHUKU HCUSYmMv 8 2ypmoxcumky, axuil nasueacmocs “Hall of Residence”, abo neoanexo 6io
YHIGEepCUmMemcbKo20 Micmeuka.

Pupil 3: (reads)... etc.

Stage 2. Post-text exercises that prepare pupils for monologues.

Aim: to prepare pupils for monologues based on the text having been read.

Method 1. Preparation of the plan for statements according to the text.

Teacher: You have just read all the information about freshers. Let’s compose the outline for our reports on
this subject. So, give you proposals as to the first point of the outline.

Pupil 1: How are the first year university students called when they first arrive at college?

Pupil 3: How do they feel for the first week or so?

Pupil 4: What is the “‘freshers’ fair” help for during the first week?

Pupil 5: What do the freshers do on the day that lectures start?

Pupil 6: ... etc.

The whole plan consists of 9-10 questions. All questions are written by pupils in notebooks.

Method 2. Selection of information about British universities and the completion of the scheme.

Teacher: Dear girls and boys, let’s try to find the information about British universities and complete the
chart on the poster.

The scheme is presented on a poster or on a board. Pupils reproduce such a scheme in their notebooks and
gradually fill it with the information from the text. But before writing information in their notebooks, the pupils
express it verbally. They are selected and wrote the information in notebooks, which corresponded the most
closely to the questions put in the scheme (Table 1).

Table 1
British universities

. How many universities are there in Britain? There are 46 universities in
. How can one get a place at university? Britain.

. What does a place at university bring?

. What does the grant depend on?

. What’s the age of young people when they pick a college?

. How do young people choose a college?

. How many terms are there at university? How long is each term?
. How often do the students have a tutorial?

. What are the tutorials organized for?

10. What do the students do at the regular seminar?

11. What is the study system of Oxford and Cambridge based on?
12. What about attending lectures for “oxbridge” students?

13. When do students take their finals?

14. What degree do most of the students get after three or four years? After 3 or 4 years.

O 002NN KA WN—

Fragment 2. Tasks to control the skills and abilities of dialogue speech.

Stage 1. Monologues of pupils on the topic “British Universities”, “Freshers”.

Aim: to teach pupils to speak at the text level.

Method 1. The role game “British students attend Ukrainian school”.

Teacher: Dear friends, meet the students from Oxford and Cambridge Universities. They will tell you how to
become a student of their universities. After that you may ask them questions if you want to know more.
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Students take the role of British students, speaking about British universities. For a verbal opr you can use a
schema that was filled with information from the text in the previous lesson. Then, other students ask questions
to “British students”.

Pupil 1: How is the idea of Tony Blair give education for the poor being realized?

Pupil 2: What about fees at universities?

Pupil 3: Do the students get any grants if they aren’t able to cover tuition fees? Can a foreign student get a
grant from the British Government?

Method 2. Role Play “My Experience of Oxford University’s First Course”.

Teacher: Dear boys and girls, meat our school leavers who have come on holidays after a year spent at
Oxford University as first year students. They will tell you about their experience as ‘‘freshers”. Ask them
questions if you want to know more.

Students carry out the roles of graduates of their schools, who entered Oxford University and studied there
for a year. For the verbal support they use the plan having been drawn up in the previous lesson to the “Freshers”
subsystem. After completing the statement, other pupils may ask such questions:

1. Why can a fresher’s life be exciting but terrifying for the first week?

2. You have just told that groups of freshers are often seen walking around with a worried look on their faces.
Why are they worried?

3. Is attending lectures for freshers optional too?

Stage 2. Commenting on the information received from the text having been read.

Aim: to teach pupils to express their thoughts about the information received.

Method 1. Pupils express their thoughts according to the evaluation or comparative character.

Teacher: I hope the information you have got about British universities is not only interesting but rather
useful for you. Next year you'll leave school and try to become university students. Do you think a good school
background is an important requirement for success in college?

Pupil 1: No, doubt, one should have good study habits; for unless a student knows how to study, he will not
benefit from his courses as fully as he should. To get place at university is not a simple thing not only in Great
Britain but in this country as well. We are quite aware of the fact that competitions for places at universities are
fierce. So to have a good knowledge is very important.

Pupil 2: I think finances are important also. It’s a good idea that for all British citizens a place at university
brings with a grant from their Local Educational authority. We know that the amount of this grant depends on
the parents’ income: if the parents do not earn much money, their children will receive a full grant which will
cover all their expenses.

Pupil 3: Unfortunately, it’s not the same in our country. Tuition and other expenses are very high nearly in
all the colleges of Ukraine. Many young people whose parents don’t earn much money have to choose places
where fees are not high or look for a job. But to find a job without any profession is very difficult. So many young
people become unemployed just after leaving school.

Pupil 4: I'd like to add a comment which is relevant to what P3 has just said. Some days ago I read the essay
about Tony Blair’s reforms. The British Government spend 4.33 billion dollars on a welfare-to-work training
program for young unemployed. The program assumes that the best thing for the poor and disadvantaged
is education, so that they can pull themselves up their bootstraps. I wish our government would introduce
something like that. Everybody hopes that the situation will change for the better.

As for a dialogue, the program stipulates that at the end of the second class the statements of each partner
has to contain not less than 2-3 replicas, correctly used with Grammar. Pupils ask questions of different types,
answer them according to linguistic material; react to replicas of the teacher and classmates; express consent,
disagreement, excuse, compassion, joy, approval (disapproval), offer, attitude (positive, negative), refusal,
conduct dialogue-questioning.

At the next stage pupils are already able to conduct dialogue according to the forms: question — response,
statement — consent / disagreement, greetings — response, as well as a dialogue etiquette in standard situations of
communication (dialogue-questioning, dialogue-exchange of views), create a micro-dialogue, performing with
certain roles; the statement of each partner must contain not less than 4-5 replicas.

We’ve to admit that at the end of the 5th form pupils should be able (without pre-training) to participate in the
dialogue communication, to exchange information, to express their opinion on specific facts and events, using
all kinds of questions, tables, and use dialogical unities like invitation-gratitude, consent (consent (or refusal and
explanation of the reason), a proposal — a counter proposal, an order — a question about the conditions of the
execution of the order or its cause.

The statement of each partner should contain at least 6 replicas. The list of abilities that pupils need to master
is not significantly different from the list of skills related to dialogical speech in the 5" form. Only the amount
of expressions is increased constantly. At the 8" form pupils must be able to converse with one or more persons
without prior training in the context of a particular situation of communication, as well as using the contents of the
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read information, to participate in dialogues of different types, spontaneously reacting to changes in the linguistic
behavior of the partners of communication and expressing their attitude to the subject discussed within the
activity of the program of linguistic material of the 8" and previous forms; to conduct a group discussion without
support, for example, using arguments, beliefs, elements of controversy and discussion. At the end of the 9™
form, according to the program, the volume of each participant’s speech is 10 replicas, and at the end of studying
at the 9" form it reaches 14 replicas. In addition, pupils must already be able to find and transmit information and,
if it is necessary, receive additional information. In accordance with the requirements of facilitative training for
controlling the dialogue speech, for example, of adolescents, we propose the following tasks:

1. Listen (read the dialogue), make a similar one. Structural-speech scheme can be offered to “weak”
pupils:

Pl: Isay,... let’s go some where on... I'm interested in... What about you?

P2: (a foreign guest) I'm interested in..., too.

Pl: Then let’s go to...

P2: What’s on at the... on... ?

Pl: Let me see... by.... He/she is a....

P2: All right. Thank you for the information.

2. Draw up a dialogue according to a functional scheme.

Invite your foreign guest to go to the theater or to a concert hall on a day off. Tell him / her about your
preferences, find out what your guest is interested in. Use the dialogue scheme and a theater / concert poster.

Functional scheme

Partner 1

Offer (where to go on weekends)
+ message (about your tastes)

+ question (about partner tastes)

Partner 2

Message (about your tastes)

+ offer (where to go)

Consent + message
(about going to theater / concrete hall)
Gratitude + expression of hope
(on the fact that the partner will also like the performance / concert)

The functional scheme can be submitted in native or foreign language. It can also be presented in the form
of direct tips, for example: suggest you somewhere on the weekend, inform your partner about your interests,
find out his / her.

3. To make up a dialogue without the help of a functional scheme or a sample.

Consequently, tests have the aim of verifying skills and speaking skills may be included into a sample,
supports which are different by nature, and may not contain them. Tests can be scored based on an excerpt form,
read or listened text, previewed movie.

Conclusions. The process of facilitation at the process of studying cannot be understood in a simplified
way. Having been involved in the activity and learning consciously are quite different things. The action, if it is
imposed by a team of methodologists, teachers is carried out under pressure on a pupil, and then it is perceived
out of any sense as a so-called “temporary” need.

In Cognitive Psychology the following attributes of the person are shown: his/her consciousness and activity;
attributes of the person’s psyche — subjectivity, activity, adaptability; attributes of the consciousness — experience,
knowledge and attitudes; activity attributes — activity, awareness, commitment, motivation and so on. These
components will be analyzed in our further publications.

Literature:

1. Toruapyx H., Onydpiesa JI. [Tcuxonoridyauii aHami3 piBHIB MOOYI0BH KOMYHIKaTUBHUX Hii. Psycholinguistics.
THcuxoninesicmuxa. Icuxonuneeucmuxa. 2018, Bum. 24 (1). C. 97-117. DOI: 10.31470/2309-1797-2018-24-1-97-117.

2. Makcumenko C., Tkau b., JlurBunuyk JI., Onydpiesa JI. HeliporicuxomiHrBicTHYHE JOCIIHKEHHS HOTITHYHUX
raceJI i3 30BHIIHBOI peknamu. Psycholinguistics. Ilcuxoninesicmuka. Icuxonunesucmuxa, 2019. 26 (1), C. 246-264.
DOI : 10.31470/2309-1797-2019-26-1-246-264. URL: https://psycholing-journal.com/index.php/journal/article/
view/715.

3. Collins M.X. Information Density and Dependency Length as Complementary Cognitive Models. Journal of
Psycholinguistic Research. Vol. 43, Issue 5, October, 2014. P. 651-681. DOI : https://doi.org/10.1007/s10936-013-
9273-3.

4. Day D.H. Infant perception of the invariant size of approaching and re-geding objects. Developmental
Psychologiy. 1981. 306 p.

5. Fisher B.A. Perspectives on human communication. New York, 1986. 220 p.

Hayrxosi 3anucku Hayionanvnoeo yuieepcumemy « Ocmpo3svra axademisy, cepia «llcuxonocisay, Ne 11, uepgens, 2020 p. 153



© N. O. Hupavtseva ISSN 2415-7384
IMPOBJIEMU KOTHITUBHOI IICUXOJIOT'TI

6. Fodor J.A., Garrett M., Bever T.G. Some syntactic determinants of sentential complexity. Perception and
Psychophysics. Oxford : Oxford University Press, 1968. P. 36-48.

7. Gardner R.W., Jackson D.N., Messick S. Personality organization in cognitive controls and intellectual abilities.
Psychological Issues. 1960. Vol. 2. Mon. 8. 148 p.

8. Mykhalchuk N., Kryshevych O. The peculiarities of the perception and understanding of Sonnets written by
W.Shakespeare by the students of the Faculty of Foreign Languages. Psycholinguistics. Ilcuxominrsictuka. Ilcuxo-
auHrBHUcTHKa: 30. Hayk. mpaub. Cepis: Ilcuxosnoris. [lepesicnaB-Xwmenpuunpbkuii: @OIT [JomOposerka S1.M. 2019.
Vol. 26, Issue 1, C. 265-285. DOI: 10.31470/2309-1797-2019-26-1-265-285.

9. Rogers C.R. A theory of therapy, personality and interpersonal relationship as developed in the dientcehtred
framework. Koch S.Psychology : A study of a science. New-York : Mc. Grawn Hill, 2009. 59 p.

10. Stockwell P. Cognitive Poetics : An Intoduction. London, New-York : Penguin Books, 2002. 193 p.

154 Hayxkosi 3anucku Hayionanvrozco yrisepcumemy « Ocmpo3svra akademisny, cepisa «llcuxonoziay, Ne 11, uepsenn, 2020 p.



