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METHODS OF FOREIGN LANGUAGE TEACHING: PSYCHOLOGICAL CONTEXT

The article demonstrates how the emergence and development of new methods of language teaching at school and
university are related to new trends in linguistics, psychology and pedagogy. The problems that domestic and foreign
methodologists face in the process of finding the most effective ways and methods of teaching are highlighted. In the article
also were analyzed different points of view on understanding the psychological features of language acquisition, and in
particular the principle of consciousness leading to the emergence of different teaching methods. The analysis of modern
methods of teaching a foreign language, which pay attention to the psycholinguistic nature of the language, is made.
Identified advantages and disadvantages.

Key words: approach, linguistics, speech, language, method, consciously-oriented, communicative, structural,
grammatical, general psychology.

Paiinanosa Biktopis Exyapaisna,
Kanouoam QinonosiuHux Hayx,
doyenm Kagheopu coyianbHo-eyMAHIMapHux OUCYUNIIIH
JIHinponempo6cvko2o depicano2o yHisepcumenty 6HympiuiHix cnpas

METOJUKH BUKJIAJTAHHS THO3EMHHUX MOB: ICUXOJOTTYHU KOHTEKCT

Y emammi 0emoncmpyemuca sik noasa i po3eumox Ho8UX Memooie HA8YAHH MOGU 6 KO Ma 8Y3i N08 A3aHi 3 HOBUMU
meHOeHYIAMU 8 JiHeGICmuUYI, ncuxonoeii ma nedazoeiyi. Buceeueni npobiemu, 3 skumMu CmMUKarmvCs iIMYU3HAHI ma 3apy-
OIdHCHI Memooucmu 8 noyecce NOWLYKY Haubitbul ehekmusHUX uLiaxie i memooie nasyants. [Ipoananizogano pisHi mouxu
30py HA PO3YMIHHA NCUXONO2IUHUX 0COOIUBOCHEL 080NO0IHHS MOBOIO, | 30KpeMa NPUHYUNY CGI0OMOCHI, W0 NPU3B00SAMb OO0
NOSABU PIZHOMAHIMHUX MeMOOI8 HA8UAHHs. 3POONeHo aHAali3 CYHACHUX MemOoOi8 UKIAOAHHS IHO3EMHOI MOBU, SIKI 36epma-
10Mb y8acy HA NCUXONIHeBICMUYHY NPUPOOY MO8U. Busigneni nepesasu ma HedOniKu.

Kniouoei cnoga: ninegicmuxa, nioxio, peus, Mo6a, Memoo, KOCHUMUSHUT, KOMYHUKAMUGHULL, CINPYKIYPHULL, 2PAMATUY-
HUll, 3a2a1bHA NCMXOTIO2IA.

Problem statement. Each speech utterance, each act of generating or perceiving speech is multilaterally
conditioned. Speech activity should be understood as the activity (behavior) of a person, to one extent or another,
mediated by the signs of the language. L. Vygotsky formulated it more narrowly saying that speech activity
should be understood as such activity in which a linguistic sign acts as a ‘stimulus-means’, i.e. such activity in
which we form a speech utterance and use it to achieve some a predetermined goal [3]. Here we should say that
it is one of the most difficult activities in all its parameters. Firstly, by its organization. To begin with, speech
activity extremely rarely acts as an independent, complete act of activity: usually it is included as an integral part
in activities of a higher order. For example, a typical speech utterance is an utterance that somehow regulates the
behavior of another person. But this means that the activity can be considered completed only if such regulation
is successful. In addition, components of speech activity are very different. These are typically mental actions for
example, planning a speech utterance, and external actions such as activity of speech organs, and their mutual
connection and interdependence is very difficult to determine precisely. Secondly, speech activity belongs to
the type of the most complex and by the nature of the motives and goals presented in it. Indeed, it is not so
simple to clearly formulate even such a seemingly elementary thing as the purpose of a speech utterance, that
is, what is usually called a ‘speech function’ in the practice of scientific research. In works of N. Bekhtereva it
is clearly shown that psychophysiological mechanism of speech, is characterized by a certain structure and can
be represented as a kind of generative model, and this model is different from any other possible model of the
language standard [2]. However, this model is not axiomatic, it is genetic.

Generating speech, we first have this incentive at the level of representation. Going down to the level of
integration and combining with the experience gained in the process of perception at this level, this stimulus by
association causes a reaction in the form of ‘motor images’, articulatory unity. Finally, at the projection level,
all this takes on a real sound. All these levels are once and for all set in the neurological structure of the body.
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The motivational basis of the statement has a dual nature. As it has already been said before a speech utterance
begins with the presence of a known motive — to convey something to another, to ask for something, or to clarify
any thought. If this motive is absent, it is natural that the speech utterance cannot take place. On the other hand,
the motivational basis of the utterance should consist in the initial concept, which later, through the means of a
predictively constructed internal speech, turns into a scheme of an expanded speech utterance.

The methodology of teaching a foreign language as a science is based on modern knowledge of linguistics,
psychology, psycholinguistics, neurolinguistics and the theory of teaching. Linguists have been working over
creation of effective methodological systems, to contribute to the mastery of foreign languages, but such a
system has not been created yet. Today, one can observe either the application of a slightly improved traditional
technique, or experimentation with new methods, which so far do not give completely satisfactory results.

Analysis of latest researches and publications. In the methodology of foreign languages teaching there
is a significant number of works on teaching vocabulary. Researchers focus on the psychological aspects of
the assimilation and formation of foreign vocabulary. A significant number of works devoted to the lexical
component of language competence [5, 11, 14, 17]. As aresult of these studies and developments, acommunicative
approach appeared, which is based on the priority of the formation of the lexical component. On the other
hand, developments in the field of cognitive psychology have allowed linguists to formulate an approach called
structural or grammatical. The structural approach is diametrically opposite to the communicative one. The
grammatical approach gives the learner the opportunity to give the language a form, to form a structure on the
basis of which lexical competencies will be formed. Active work in the field of cognitive psychology [12, 13,
15, 18] allows us to consider this method as promising.

Purpose of the article. In short, purpose of the conducted work was: 1) a description of new developments
of effective methods of teaching foreign languages; 2) a description of the results of implementation of such
methods.

Materials and methods: theoretical analysis, comparison and generalization of scientific publications of the
problems raised.

Main part. We all know that learning a foreign language is not an easy task. Here, skills are needed to
memorize new words, study grammatical constructions and introduce existing linguistic knowledge. Nowadays,
when the importance of interethnic communication is growing every year, the desire to master foreign languages
as means of communication is developing on an ever wider scale. In order to organize the management of the
pedagogical process as efficiently as possible, at the level of the requirements of modern science, it is necessary
to know the nature of speech activity, forms of speech communication, ways of expressing speech content,
psychological and psycholinguistic foundations of speech generation and perception, the relationship and
interaction of all components of speech communication, the main pedagogical and methodological principles.

A foreign language, as a subject of instruction, involves the mastery of speech activity in a particular
language, its linguistic material, as well as actions and operations with it. The process of speech activity is
provided by speech skills and the ability to understand language by ear, speaking, reading and writing. These
skills are primarily the content of teaching a foreign language. The means providing speech skills are language
skills: phonetic, lexical, grammatical; their development is based on knowledge in the field of language aspects
(phonetics, vocabulary, grammar). Therefore, linguistic knowledge and skills are included in the content of
the training. Practical language knowledge is clothed in the form of dynamic stereotypes of linguistic signs of
different levels (sounds, letters, syllables, words, phrases, structural patterns of sentences) stored in the long-term
memory of a person with the ability of verbal communication. Therefore, the formation of language stereotypes
and mechanisms for operating them is also included in the content of training.

A foreign language does not have its own content as opposed to such subjects as mathematics, physics, history,
etc. It reflects the objective reality of the world around us. In diverse situations of verbal communication, all the
wealth of the outside world is manifested. Using language as a means of cognition and communication, a person
listens, speaks, reads, writes. The differentiations of the forms of communication are based on different criteria.
By material means (sounds, letters) distinguish between oral and written speech, by conditions (interaction
of communicants in space and time) — oral dialogue, oral monologue and written monologue. Information is
obtained by listening and reading; transmitted — by speaking and writing. Listening and speaking are two sides
of oral communication, naturally, they are characterized by the commonality of linguistic and verbal material,
extra-linguistic means. Reading and writing are two aspects of written communication. They are based on
writing. Extralinguistic means are less informative here than in oral communication. Listening and reading are
combined according to actions and operations, which are based on the recognition of linguistic signs. Speaking
and writing use the generative function of linguistic signs in actions and operations to create messages.

Types of speech activity can independently be included in one or another educational activity. So, reading
is used to expand and deepen professional knowledge. The information extracted during reading can further
stimulate non-speech and speech actions.
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The multifaceted goals and objectives, the difficulties of the content of training put the teacher and students
in such conditions that do not allow achieving the required results without a deep understanding of the processes
occurring in the human mind when mastering a foreign language.

Learning a foreign language as a means of communication involves mastering the processes of production
and perception of a language in a non-native language. Methodological research and teaching experience show
that it is much more difficult to develop speech skills than to acquire knowledge about language. But, there is a
factor that allows to narrow the circle for which the above statement is not true.

A person at any age possesses approximately 100 billion neurons. There are approximately 300 trillion neural
connections in the adult brain, and a quadrillion connections in the child’s brain. A child is born with 100 billion
connections, however, during the first 5 years of life, the child rapidly forms new connections, from 700 to
1000 connections per second. Each interaction of the child with the outside world as well as genetic information
form new connections. Later, a kind of “natural selection” occurs: i.e. the connections that are addressed are
reinforced and strengthened, and those that are passive are significantly weakened. Thus, we found out that
each neuron has a connection with another neuron. What happens next? When you learn something, repeating
impulses come from one neuron to another, they come again and again, and each next impulse passes the same
path from a neuron to a neuron easier and faster than the previous one. In addition, our brain is constantly
changing and forms new connections in the process of human mental activity. While learning foreign language a
secondary sign system which is cornerstone new neuron connections is created. Due to the fact that the mastery
of the second language takes place on the basis of the first, stereotypes of similar language elements are created
by correcting existing nervous connections, and unfamiliar ones by creating new. Studying of each subsequent
language leans on previous that leads to increasing the flexibility of organs of articulation and sensory corrections
with each language and facilitates formation of neuron connections and reduces efforts on creation of stereotypes.
The system of sign stereotypes of native and foreign languages has dynamic character as it has been constantly
improving and increasing in size. While modification this system becomes more complicated due to formation
of additional connections. For example, during introductory course of a foreign language, learners have been
forming acoustical and motive images of sounds, words ad sentences. Later, the corresponding visual and hand-
motive images are added to them. Thus, the more you study, the better you get it. Dynamism of stereotypes
depends also on individual features of the character and conditions of study: in the language environment or
out of it. However, the variability of stereotypes does not prevent mutual understanding. The whole complex
of images of a linguistic sign is inseparably linked with images of objects of the outside world and concepts
corresponding to them. Thus, in my opinion, when choosing a methodology for a person who does not have
experience in learning a foreign language, the key aspect is age.

Analyzing the process of foreign language learning of children aged from 3 to 5 years old, we came to
conclusion that they perceive it as part of gaining general knowledge about the world around them but not as
learning itself [8]. At this age, children still retained the skills of mastering their native language and easily
transfer them to learning a second language. At this stage, the study of a foreign language coincides with the
general flow of incoming information in the process of recognizing the world and is not considered as a single
subject or science. For example, young learner perceives information that “apple” is “pomme” in French and
“s0myko” in Ukrainian is quite natural, it is as obvious for them as the fact that apples can be red, yellow and
green.

From 6 years the picture is changing. Acquiring general knowledge about the world gives way to a substantive
study of the features, laws and phenomena of this world. However, children retain imaginative thinking, as
primary in the development of new information material up to 8-9 years. This is the period when analytical
thinking has not completely formed yet, and figurative thinking is still very active. That is why for students
of this age category the most effective methodology is of teaching a foreign language is the one that is based
on the activation of imaginative thinking of the learner, i.e. communicative. It is such tasks as communicative
games, theatrical plays and projects that allow the child to develop being “in the language”, and not analyzing it
“outside” as it is when applying the techniques based on the cognitive component.

From 10 years old, knowledge acquired at an early age is formed into a certain system, a base on the basis
of which teacher will have to form a structure of further knowledge about the language and the competences
themselves. Scientists have found that the brain compares grammatical constructions of the new language with
the corresponding grammatical constructions of the native language, and if the constructions are consistent, the
brain makes a “substitution”, i.e. uses the grammar of the native language when learning a foreign language. If,
for example, the word order in the sentence is different, then the brain forms a new grammatical base [17]. But
it is known that the construction of any structure will not take place without the application of the principle of
consciousness. So, at this stage of teaching a foreign language, it will be advisable to change the methodology
from a communicative to a structural one and this process will proceed quite harmoniously when teacher does it
by applying sequentially an explicit approach first, and only then move on to an implicit one.
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Speaking about the change of methods, I do not mean the complete exclusion of the one and applying the
other. It is known that no approach is used “in its pure” form. I just want to highlight the fact that up to 5 years
old the only right one can be a communicative approach. This is perhaps the only period when only one method
is used in training. Further, a differentiated approach is usually used in the teaching process.

Continuing the sequence proposed in this article, we will say that a method based on developments in the field
of cognitive psychology and based on the principle of consciousness can be effectively used up to the age of 15-
16. The next change of approach is due to several factors. One of them is that the student is both psychologically
and mentally ready to move on to the next level of learning a foreign language, where the communicative and
structural approaches will be applied equally. At this level, the emphasis is usually focused not on the acquisition
of new competencies, but on the development of existing ones, and that is why the principle of consciousness
quickly becomes only an auxiliary one, and the improvement of communicative competencies becomes almost
the only task. In addition, modern methodists believe that by this age adherence to the principle of consciousness
helped to develop skills of independent work on language, which is a very important quality for the student
because in today’s world, when technology offers a wide range of self-study options, they have gained an
incredibly important role. Most teenagers own a smartphone, laptop or tablet. This means that they have access
to a large number of online learning opportunities. From a pedagogical point of view, online learning programs
are the “first step” in directing students to self-study — they can themselves set learning goals and work to achieve
the results at their own pace and at a level with which they feel comfortable [10].

So, we can say that this is where the first cycle of learning a foreign language closes. Depending on the tasks
that the student will set for himself in the future, the methods for their achievement will be determined.

It should be noted that the above sequence of changes in methods and approaches in training is a review and
is based on materials of general psychology of personal development in the process of growing up.

To build a sequence of application of methods and approaches in the formation of language competencies in
a foreign language for an adult or young adult, we should see that the overall picture will be radically different.
So by the age of 20, a person, regardless of psychological characteristics of his or her personality, has already
formed principle of gaining the knowledge about the outward things through analysis and awareness of the
information received. Nothing is taken “on faith”, everything must be explained and proved. Thus, it becomes
apparent that adults acquaintance with a foreign language occurs through the prism of awareness. Thus, it is
clear that the teacher will combine two approaches — lexical and grammatical — which will give the most positive
effect. Admittedly, this idea is not new. Much earlier, scientists have already described the effectiveness of this
method. However, a very important thing, I would say a decisive one, is to create the most effective balance
of the lexical and grammatical balance in the method. At the initial stage of learning a foreign language in
adults, the formation of vocabulary causes a particular difficulty. Psychologically and mentally adults are ready
to form structures and analyze grammatical constructions, but for obvious reasons, they are not ready for the
communication process, the most effective way to expand the vocabulary. In this case, psyche of an adult creates
an “inhibitory effect” that can be overcome only if there is a significant motivation. The stronger it is, the faster
language competencies are developed. In any case, whatever the motive for learning a foreign language an adult
has, a combination of structural and communicative approaches, with a predominance of the structural one, will
give the best results.

Conclusions. All scientists involved in research work in the field observed in this article, believe the studies
they conduct could potentially help people in great variety of life situations, especially in teaching and learning
foreign languages. Each of the considered psychological theories has a rational grain, but offers interpretation of
the phenomena (including language) only from any separate party. Different points of view on the understanding
of the psychological features of language acquisition, and in particular the principle of consciousness, lead to
the emergence of different teaching methods. Research in the field of linguistics, psychology, psycholinguistics
and methods of teaching a foreign language outside the language environment and the development of intensive
teaching methods have been and remain historically significant and traditional for domestic science. Cognitive
psychology puts in the forefront the action of cognitive processes and while communicative focuses on the
formation of speech skills. It can be argued that all theories include in their conceptual arsenal almost the full
range of psychological phenomena. But each individual approach will inevitably be limited and one-sided,
because language as a complex psychological, or rather psycholinguistic phenomenon combines all these
psychological aspects, which are also interpenetrating and interdependent. This is true, the problem lies in
the different arrangement of priorities and in what explanatory model each of these theories, according to the
prevailing psychological concept, chooses for the interpretation of psychological phenomena.
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