© Ya. V. Svilo ) ISSN 2415-7384
IMTPOBJIEMU ITEJATOTTYHOI TA BIKOBOI ITCUXOJIOT'II

Otpumano: 17 rpyaus 2020 p. Svilo Ya. V. Coping strategies as a personal resource in high adolescence. Haykogi 3a-
nucku Hayionanenozo ynieepcumemy «Ocmposvka axademisny. Cepis «llcuxonozisy :

Ipopenensosaro: 28 rpymus 2020 p. naykoeuii sicypran. Octpor : Bua-Bo HaVOA, ciuens 2021. Ne 12. C. 90-94.

Tpuitasaro no npyky: 28 rpyaus 2020 p.
e-mail: by-ru@list.ru

DOI: 10.25264/2415-7384-2021-12-90-94
VK 159.9.072:316.622-057.874

Yanina V. Svilo,
post-graduate student of the Department of psychology
Gomel State University named after F. Skorina

COPING STRATEGIES AS A PERSONAL RESOURCE IN HIGH ADOLESCENCE

This article considers coping strategies as a resource for an individual in a difficult life or stressful situation. The article
gives the definition of coping behavior. Situations are given that, according to the results of research by I. M. Nikolskaya
and R. M. Granovskaya, are stressful for children and require the use of coping strategies to cope with them. Such situations
are: loss, illness and death of an animal; low school performance, injuries and life-threatening situations, adult problems,
including material ones; conflict situations in the family, loss of a loved one, his illness; other fears and stressful situations.
These authors also are considering the main ways for children and adults to cope with stressful situations. Children are
more inclined to use the following coping methods: active involvement in the resolution of the current situation (correction
of the assessment, a step towards reconciliation with a friend),; search for social support (search _for people who can listen,
understand, support, give advice); concentration on your own desires (satisfaction of what you really wanted for some time),;
abstraction from the situation, withdrawal; analyzing the situation and giving it a new meaning.

The features of coping strategies in childhood are emphasized. It is noted that coping strategies used by children develop
in the family and depend on the coping behavior of parents or other significant people. The article is considering the
researches of a number of authors devoted to the study of the dynamics of coping behavior of students from early childhood
to adolescence. The difference in the preferred ways of coping with difficult situations, depending on the gender of the child
in each age period, is emphasized.

This article presents the results of the study of coping strategies used by children of senior adolescence. In total, 54
schoolchildren, students of grades 9-11, took part in the study. The methodology “Strategies for overcoming stressful
situations” (SACS) by S. Hobfoll, adapted by N. Vodopyanova and E. Starchenkova, was used as a diagnostic material.
The questionnaire contains nine models of coping behavior: “Assertive actions”, “Entering into social contact”, “Search
for social support”, “Cautious actions”, “Impulsive actions”, “Avoidance”, “Indirect actions”, “Asocial actions”,
“Aggressive actions”.

Among high school students, high rates are noted on the scales of “avoidance”, “asocial actions”, “aggressive actions”.
The rest of the scales are dominated by average indicators. Accordingly, older students in stressful situations tend to react
aggressively to problems, blame the people around them for what is happening, and also ignore the situation, behave as if
nothing had happened, and avoid thinking about a problem situation. They put themselves above all others, they believe that
only their opinion is correct.

By the study the general index of constructiveness of coping strategies, it is noted that the majority of the subjects have
an average level of constructiveness, which indicates that, in general, they are able to cope with stressful situations without
negative consequences in the future.

Key words: coping behavior, coping strategies, personality resources, constructiveness index.

CeuJio fnina BosogumupiBHa,
acnipanmxa xageopu ncuxonozii
Tomenvcoko2o Oeporcasrozo yHigepcumemy imeni @. Ckopunu

KOIIHI-CTPATETII IK PECYPC OCOBUCTOCTI B CTAPHIOMY NIJJITKOBOMY BIII

Y emammi posensoaromscs konine-cmpameaii ik pecypc 0cooucmocmi y 8axcKitl #cummesii abo cmpecosii cumyayii.
Posensioatomocs susnavwenns nowssmms “xonine-cmpamezii”’. Busuaiomscs i aHanizyiomscs cumyayii, ki, 3a pe3yiomama-
mu docnioncennsn 1. M. Hixonvcokoi i P. M. I'panoscvkoi, € cmpecosumu 0 dimetl i 6UMazaroms UKOPUCIAHHA KONIHe-
cmpameziii 0114 011 iX nodonanHs. B axocmi makux cumyayiti gucmynaioms.: émpama, Xeopooa i cmepms meapuHu; HU3bKa
WKLIbHA YCRIWHICMb, mMpasmu i Hebe3neuri Os Heummsi cumyayii; npooiemu 00poOCiux, 6 MOoMy YUCTE MAMEPIALbHI, KOH-
nixmui cumyayii 6 cim’i; empama 61u3bK0i MOOUHU, 11020 X60poba, THwi cmpaxu i cmpecogi cumyayii. Jlani agmopu ma-
KOJIC PO32NA0aoms OCHOBHI CHOCOOU, 3a 00NOMO2010 AKUX 0imu i 0opoci donaroms cmpecosi cumyayii. ITiokpecoromobcs
ocobueocmi cmpameziii 0118 NOOOIAHHA CMPECOBUX CUMYayill 8 Oumavomy 8iyi. Biosnauaemocs, wo konine-cmpamezii, 6u-
KOPUCTOBYSAHT OIMbMU PO3EUBAIOMbCSL 8 CIM T 1 3a1edcamb 810 KONIH2-NO8eOIHKU 6AMbKI8 a0 THUUX SHAYYWUX | OIUSLKUX
ons Oimetl nrodell. Pozensioaromsbcst 00CniodcenHs: psidy agmopis, NpUcesueHi UYEHHIO OUHAMIKU KONIHe-NOBEJIHKU VUHIE 3
PAHHBO20 OUMAY020 BIKY 00 NiONIMK06020 6iKY. ITiOKpectoromobcsa 8iOMIHHICMb OAXHCAHUX CNOCOOI6 BROPAMUCS 3 BANCKUMU
cumyayiamu @ 3anedxiCHoCcmi 60 cmami OUMUHY 8 KodiceH Gikosutl nepiod. Hasooambcs pe3ynvmamu 00CAiOdNCeH s KOniHe-
cmpameziil, UKOPUCIMOBYBAHUX OIMbMU CIAPUIO20 NIONIMK08020 8IKY. Bcboeo 6 docniomncenni 63510 yuacms 54 wkoaspi,
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yuni 9-11 xkaacis. B skocmi diaenocmuunoeo mamepiany Oyia uxopucmana memoouxa “Cmpame2ii noOOIAHHA CIMPecosux

cumyayin” (SACS) c. Xobgonna, aoanmosana H.Booon sanosoi i E. Cmapuenxosoi. Ceped yunie cmapuiux Kiacieé eucoxi

NOKA3HUKU 8I03HAUAOMbCA 3a wKanamu “yHukHenHsa”, “‘acoyianvui 0ii”, “acpecusni 0ii”. 3a iHwumu wxaramu nepe-

8adHCAIOMb cepeOHi NOKA3HUKU. Bionogiono, cmapuii WKONAPI 6 cmpecogux cumyayisix CXuibHi azpecusHo peazyeamu Ha

npoodremu, 36UHY8AYYEAMU 8 MOMY, WO 8I00Y8AECMbCA OMOUYIOUUX 00U, d MAKOJIC IeHOpY8amuy cumyayiio, 6ecmu cede K

HIOU HiY020 He CMANOCA, YHUKamu OyMOK npo npodaemmuy cumyayiio. JJocrioxncyiouu 3a2anvhuil iHOeKxc KOHCPYKMUGHOCI

KOniHe-cmpameziil, Ha2oJOUYEMbCS, WO Y OIIbUOCE 00CTIOHNCYBAHUX CePeOHill PigeHb KOHCMPYKMUBHOCHI, WO C8i0YUmb

npo me, w0 6 YinoMy OHU 30AMHI BNOPAMUCA 31 CIMPECOBUMU CUMYAYIAMU Oe3 He2AMUBHUX HACAIOKIE 8 MAUOYMHbOMY.
Knrouosi cnosa: xonine-nogedinka, konine-cmpameeii, pecypcu 0coOucmocmi, iH0ekc KOHCIMpPYKMUeHOCHI.

Introduction. To overcome difficult life, stressful or tense situations that face a person, it is necessary to use
the full potential of the individual, to actualize the abilities and skills that the person does not use in the usual
conditions of his life. The mechanism for overcoming difficult life situations in psychological science is often
defined as “coping behavior”, the main function of which is adaptation to the requirements of the situation.

The study of coping strategies and coping behavior, in general, in modern psychology is one of the most
pressing problems. The analysis of scientific literature on the research problem showed that coping behavior, is
considered in modern psychology as an individual way of a person’s interaction with a situation, according to its
vital significance for him, a person’s psychological capabilities to overcome it and the logic of the implementation
of this process. In a broad sense, coping encompasses all types of interaction of the subject with tasks of an
external or internal nature: attempts to master, get used to, soften or evade the requirements of a difficult life
situation, manifested in special conditions of personality existence (stress, frustration, conflict and crisis) [1].

Theoretical analysis of the problem. Coping behavior is a kind of scenario that determines a stable way
of mental adaptation, which can influence social attitudes and the nature of interpersonal relationships. Coping
behavior can reduce the impact of a negative stressor, thereby performing a protective function. Coping strategies
begin to form in childhood, in the process of interacting with others, primarily with parents [2]. Current research
shows that children’s coping behavior depends on their parents’ coping behavior [3]. This is proof that coping
behavior is formed in the process of child development, and, accordingly, this process is influenced by parents
and other significant people. Thus, coping behavior must be considered as one of the socio-psychological
resources. Resources are anything that a person can use to overcome a problem or stressful situation. Thus, it is
necessary to identify situations that require children to use personal resources.

For example, Russian psychologists I. M. Nikolskaya and R. M. Granovskaya conducted a survey of children
in their research and found that such situations are: loss, illness and death of an animal; low school performance;
injuries and life-threatening situations; adult problems, including material ones; conflict situations in the family;
loss of a loved one, his illness; other fears and stressful situations [4].

It is worth noting that these results were obtained on the basis of a survey of children themselves, so this list
includes those situations that the children themselves wanted to share. Accordingly, it can be assumed that this
list is not accurate and there may be more traumatic, stressful situations, but children for some reason (shame,
fear, a promise not to tell anyone) do not want to talk about it.

Adults in stressful situations tend to behave in different ways. I. M. Nikolskaya and R. M. Granovskaya
indicate that in such situations, adults often use the following coping mechanisms [5]:

1) They resort to creativity: they attend cultural events, read literature, listen to music, etc.

2) They look for social support.

3) They start working hard.

4) They use a change in the type of activity from mental activity to physical activity (physical work, sports,
walking in the fresh air)

5) They start to eat a lot, sleep a lot, walk a lot. They avoid solving the problem.

6) They think over and comprehend the existing problem.

At the same time, children are more inclined to use the following coping methods [5]:

1) Active involvement in the resolution of the current situation (correction of the assessment, a step towards
reconciliation with a friend).

2) Search for social support (search for people who can listen, understand, support, give advice).

3) Concentration on your own desires (satisfaction of what you really wanted for some time).

4) Abstraction from the situation, withdrawal.

5) Analyzing the situation and giving it a new meaning.

The authors emphasize the features of coping behavior of children, in contrast to adults. The indicators
are more similar in the behavioral area. Strategies related to this area are successfully used by both adults and
children. Moreover, their methods are different. Emotional strategies (crying, screaming, anger) are more often
used by children [6]. In turn, strategies that relate to the intellectual sphere are more typical for adults, since
children do not have enough opportunities for this [7].

Hayrxosi 3anucku Hayionanvnoeo yuieepcumemy « Ocmpo3svra akademisy, cepisa «llcuxonoziay, Ne 12, ciuens, 2021 p. 91



© Ya. V. Svilo ) ISSN 2415-7384
IPOBJIEMU MEJJATOTTYHOI TA BIKOBOT ICUXOJIOT T

In modern psychological literature, coping resources are considered as specific manifestations of coping
behavior (emotional, behavioral, cognitive, personal, environmental, and others), which are united by one goal
[8].

Silina O.V. in her research devoted to coping resources of children comes to the following conclusions. At
the age of 2-3 years, coping strategies are primitive. Boys of this age are characterized by an attack strategy,
girls — leaving, flight. For them, the most important resource of protection is a significant adult, a parent (adult)
acts as a way to recuperate through conversation, consolation, hugs and others [9].

At the age of 4-5, boys’ coping strategy consists in their personal life activity, stability, the desire to influence
external sources, fearlessness, the word “obstacle” itself is absent from their worldview. Girls of this age begin
to show “feminine” strategies of behavior, such as gentleness, kindness, responsiveness, fairness, compliance,
etc. Thus, the main coping resource for children of this age group is the value of gender identity, awareness of
their own gender identity.

At the age of 6-7, boys tend to use coping strategies for avoiding situations, detachment. At the same time,
the main coping resource of girls is developed communication skills.

At the age of 8-10 years, significant changes are noted. Boys tend to use communication skills as coping
resources, knowledge of social rules of behavior. The dominant coping resources for girls are the resources of
the emotional sphere [10].

Smirnova M.V. in her work notes that children, starting from primary school age, are able to notice and
understand the peculiarities of their coping behavior. But, at the same time, the possibilities of using strategies
related to the intellectual sphere by children are limited. Accordingly, children often resort to using emotional
methods of coping with stressful situations, since the manifestation of emotions is a habitual reaction of the
child. Children from an early age actively engage and adapt to the changing environment around them. These
experiences can be both positive and negative, and this contributes to the activation of defense mechanisms and
coping strategies. The leading factor that can influence the formation of psychological defense and the formation
of coping strategies is the family, the relationships in which largely determine the methods of coping behavior.
Relations with peers and teachers also play an important role in primary school age [11]. S. I. Matafonova
considers “the search for social support” as the most effective coping resource for younger students [12]. Social
support can smooth out the negative impact of stressful events on the child’s personality, while acting as an
important resource.

A number of authors (T. L. Kryukova, M. V. Saporovskaya, A.V. Smirnova) have identified the family as
the leading source of personal resources, since it is the “translator of social experience”, and the mechanism of
transmitting “translation” is the experience of child-parent relations, where the perception of social support is
considered from the position of protection, which allows younger schoolchildren to come to the opinion that they
are loved, valued, cared for, and that they are a family member [13], [14], [15].

Many psychological studies emphasize the leading role of the mother in building interaction with a child
of primary school age [14]. The peculiarities of parent-child relations lie in the duality: 1) the attitude of the
mother to the child, 2) the child’s assessment of the parental attitude to himself. Naturally, there is a connection
between these positions, but they are not equivalent. “At primary school age, these relationships are recognized
by the child, they are objectified in emotions, feelings and experiences in the process of communicating with
parents. The findings show that perceptions of social support reflect parent-child relationships. Assessment of
these relations as “controlling” is the main socially supportive coping resource of primary schoolchildren” [12].

With the onset of adolescence, there is a decrease in the efficiency of coping resources functioning (low self-
esteem, a high level of anxiety, a low level of empathy, motivation to avoid failures prevail), a predominance
of unproductive and relatively productive coping strategies, a weak variability of cognitive, emotional and
behavioral responses. Such coping resources and coping strategies of adolescents indicate the need for special
psychological and pedagogical work aimed at the formation of protective coping resources and productive
coping strategies of behavior, which is regarded by us as an increase in adaptive potential [16].

In modern psychological studies, there is a tendency to move from the study of deficiency to the study of
resourcefulness. At the same time, adolescence is one of the most difficult age periods, since the personality
of a teenager faces difficulties that may not be ready to cope with. Not all children of this age have sufficient
resources for a prosperous movement from childhood to adulthood. Thus, the aim of the study is to identify the
features of coping strategies of older adolescents.

Methods of research. The study examined the coping strategies of high adolescence (grades 9-11). The
empirical base of the study consisted of 54 people studying in different schools. The sample consisted of male
and female representatives. The methodology “Strategies for overcoming stressful situations” (SACS) by S.
Hobfoll, adapted by N. Vodopyanova and E. Starchenkova, was used as a diagnostic material. The questionnaire
contains nine models of coping behavior [17]: “Assertive actions”, “Entering into social contact”, “Search for
social support”, “Cautious actions”, “Impulsive actions”, “Avoidance”, “Indirect actions”, “Asocial actions”,
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“Aggressive actions”. Stress coping strategies can be: productive, allowing you to solve the problem, relatively
productive, and unproductive.

Research results. At senior adolescence, according to the scale of “Assertive actions”, the majority of
students (61%) have an average level, 17% have a high level, and 22% have a low level.

On the scale of “Entering into social contact”, the majority of respondents (46%) have an average level, 30%
have a high level, and 24% have a low level.

On the scale of “Search for social support”, a larger number of students (43%) also have an average level,
35% have a high level, and 22% have a low level.

On the scale of “Cautious actions”, the majority (48%) of the surveyed schoolchildren have the average level,
41% have a high level, only 11% of schoolchildren have a low level.

On the scale of “Impulsive actions”, the majority of respondents (46%) have an average level, 33% have a
high level, and 21% have a low level.

On the scale of “Avoidance” the results were distributed as follows: a high level have 59% of students, 33%
— an average level, 8% — a low one.

On the scale of “Indirect actions”, half (50%) of the surveyed schoolchildren have an average level, 31%
have a high level, and 19% of schoolchildren have a low level.

On the scale of “Antisocial actions”, the majority of senior school students (52%) have a high level, 44% of
students have an average level and only 4% have a low level.

On the scale of “Aggressive actions”, the overwhelming majority (70%) of the respondents have a high level,
21% have an average level and only 9% have a low level.

The data on the scales are presented in the form of a diagram in picture 1.
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Pic. 1 — distribution of data by scale

Analyzing the index of constructiveness, we note that half of the students (50%) have an average level of
constructiveness, 44% have a high level, and 6% have a low level of constructiveness. These results indicate that
senior adolescence more often use constructive coping strategies, respond appropriately to the stress situation
that has arisen, and also smooth out possible negative consequences.

Conclusion. Thus, among high adolescence high rates are noted on the scales of “avoidance”, “asocial
actions”, “aggressive actions”. This indicates that in a problem situation students tend to show aggressive
actions, negatively interpret the behavior of people around them. They walk away from the problem, ignore
troubles, behave as if nothing happened, switch to other things and events. However, they are prone to illegal
actions, hostility. They put themselves above all others, they believe that only their opinion is correct. Students
of this age group tend to use productive coping strategies more often, so they overcome stressful situations faster

and with less consequences.
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